Socialisation and the creation
of social identity

Learning objectives

By the end of this chapter you will understand:

m  The process of learning and socialisation
= Social control, social conformity and resistance
® Socialidentity and change

Before you start

This chapter starts with questions about how it is that we become members of human groups. These include:
* Howdowe learn to get on with others?
* Are the ways we behave shaped more by nature or by the way we are brought up?
* Howdowe learn to judge what others think of us and how they will react to what we do and say?
* Arewe able to affect the social reality around us?
Think about each of these questions in relation to your own life, then share your ideas with a partner.

A A .

Reflection: How much o ntrol have you had over things that have happened in your life so far?
How much has been decided far you by others?
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1.1 The process of learning and
socialisation

Culture, roles, norms, values, beliefs, customs,
ideology, power and status as elements in the
social construction of reality

Defining society

While ‘a society’ is a simple concept - we all probably
understand what is meant by Indian, Mauritian, Nigerian
or British society - it is more difficult to define. One key
feature, however, is that people see themselves as having
something in common with others in their society and, by
extension, they consider themselves to be different from
people in other societies. In this respect, different societies
invalve two types of space:

1 Physical space, in the sense of a distinctive
geographical area marked by either a physical border,
such as a river, or a non-physical border - perhaps a
made up line that marks where one society ends and
another begins.

2 Mental space, which separates people based on the
beliefs they have about the similarities they share
with people in ‘their’ society and the differences from
people in other societies.

It seems straightforward to define a society in terms of
physical space - Mauritius occupies a certain geographic
area, Nigeria another and India yet another. Yet in itself
this space is a mental construction; we are simply giving a
particular meaning and importance to what is effectively a
line on a map.

Anderson (1983) describes societies as 'imagined
communities’ - things that exist only in the mind. He
points out that ‘the members of even the smallest nation
will never know most of their fellow members, meet
them, or even hear of them, yet in the minds of each lives
the image of their communion’. Societies are mentally
constructed by:

« geographic borders that set physical boundaries - we

might, for example, consider that everyone born within
these borders belongs to a particular society

+ asystem of government, which may involve, for

example, a royal family (monarchy), parliament and
civil service

« commeon language, customs and traditions that
people share

* asense of belonging and identification that involves
developing the view that ‘our’ society is different from
other societies; Indians, for example, may see themselves
as different from Pakistanis or Bangladeshis.

The social construction of reality

Societies are mental constructions, therefore their reality
is sacially constructed. To understand how this occurs,
we need to explore the cancept of culture. Culture refers
to a ‘way of life’ that has to be taught and learnt through
primary and secondary socialisation. We can develop
this concept to understand how culture contributes to
the social construction of reality. Cultures are ‘dynamic’
and constantly changing. All cultures have two basic
parts:

1 Material culture involves the physical objects
(‘artefacts'), such as cars, phones and books that a
society produces and that reflect cultural knowledge,
skills and interests.

2 Mon-material culture consists of the knowledge
and beliefs valued by a particular culture. This
includes religious and scientific beliefs, as well as the
meanings people give to material objects. Merton
{1957) sugpested that objects such as cars, houses -
and clothes can function in two ways. Their manifest
function refers to the purpose for which they exist;
clothes, for example, function to keep you warm. Their
latent function, however, may be hidden. For example,
material ebjects may function as status symbals -
owning something a culture feels is desirable says
something about you to others.

g,
{:—:_ tl 'm?-; ...... - et

Customs: established and accepted cultural practices and
behaviours.

Culture: the way of life of a particular group of people, taught
and learnt through sccialisation.

Socialisation: the process through which people learn the
various forms of behaviour that go with membership of a
particular culture, Young children, for example, must learn the
roles, norms and values they will need to become full members
of their society; these are things children do not acquire
‘naturally’

Social construction: the idea that cur perception of what

is real is created through a variety of historical and cultural
processes, rather than something that is fixed and naturally
occurring, Different societies, for example, construct male and
female identities differently.

Scanned with CamScanner



map of Mauritius, an island in the Indian

Figure 1.1: A
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Ocean, which has an ethnically diverse populati

8% are Indo-Mauritian, 25% are Creole [African descent

or mixed race) with smaller numbers of Franco-Mauritian
I and Sino-Mauritians. How are societies ‘imagined

communities’?
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is to misunderstanding.
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meanings SUggests
in contemporary 50
complex. The more sop_
sgciety, the more open it
o make sense of cultural interaction, therefme'
we need to create common meanings and establish

a structure within which behaviour Ca”_happen e
predictable ways. For a saciety to function it must

have order and stability, and for these to exist people’s
behaviour must display patterns and regularities. While
cultures may develop differently, they are all constructed
from the same basic materials: roles, values and norms.

Inordert
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Roles: expected patterns of behaviour expected with each
position that we hold, such as being a friend, student or teacher.

Values: beliefs orideas that are important to the people
who hold them. A value always expresses a belief about how
something should be.

Morms: socially acceptable ways of behaving in different
roles.

Roles
Roles are a building block of culture for two reasons:

1 They are always played in relation to other roles. For
someone to play the role of teacher, for example,
others must play the role of student. Roles contribute
to the creation of culture because they demand
both social interactions - people have to cooperate
to successfully perform certain tasks — and that
people are aware of others, In this respect, roles help
individuals develop the ability to form groups and
communities. This is particularly the case when they
involve role-sets; that is, when the role involves a set of
different relationships with different types of people,
such as a doctor's relationship with patients, nurses,
other doctors, patient's relatives and so on. This adds a
further dimension to the cultural framework because it

locks people into a range of relationships, each with its
own routines and responsibilities.
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2 Everyrole has a name (or label). This name identifies
a particular role and carries with it a sense of how
people are expected to behave in any situation.

Values

These common expectations provide a sense of order and
predictability because role play is guided by behavioural
rules in two ways:

1 Allroles have a prescribed aspect based on beliefs
about how people should behave. Playing a role is
guided (governed) by values that provide general
behavioural guidelines - a teacher should teach their
students, a parent should care for their child and so on.

2 Values provide only broad guidance for role behaviour.
For example, it is understood that someone playing
the role of teacher should teach, but values do not tell
them how to play this role. The specific behavioural
guides that tell people how to successfully play a role
are known as norms.

Norms

Norms are specific rules showing how people should
actin a particular situation (whereas values give only a
general idea). Norms, therefore, are rules used to perform
roles predictably and acceptably. This is important,
according to Merton (1938), because without order and
predictability, behaviour becomes risky and confusing.
He used the term anomie to describe a condition where
people who fail to understand the norms operating in

a particular situation react in a range of ways - from
confusion, through anger to fear.

hE”'i'EZ_;‘_&: = 15 TR ”:____:d

Anomie: asituation in which people are unable to predict the
behaviour of others because the system of norms and values is
not being followed.

Goffman (1959) argues that norms are more open to
interpretation and negotiation than either roles or values.
This means that they can quickly adapt to changes in

the social environment. There are many ways to perform
a teaching role, depending on a range of personal and
cultural factors, including the behaviour of those in the
teacher’s role-set. Some teachers interpret their role

as meaning that they need to be strict; others adopta
more friendly approach. However, these interpretations
can change; even the strictest teacher may relax their

approach at certain times.

Figure 1.3: How do different teachers interpret their roles
differently?

Beliefs

Roles, values and norms provide an important framework
within which relationships can be ordered and made
mainly predictable. A further layer of cultural structuring
involves beliefs. These are the important, deep-rooted
ideas that shape our values and are, in some respects,
shaped by them. While all values express a belief, beliefs
do not necessarily express a value. They are more general
behavioural guidelines that include ideas, apinions,
views and attitudes. These may, or may not, be true;
what matters is that they are believed to be true, Beliefs
in contemporary societies are many and varied, but they
perform a significant structuring role when combined with
ideologies, which are discussed later in the chapter.

The importance of socialisation in influencing
human behaviour, including the nurture

versus nature debate

Socialisation is a process that describes how we are taught
the behavioural rules we need to become both a member
of a particular society/culture and an able social actor.

Biology, rather than culture, may influence some of the
ways people behave. Like all animal species, humans

seem to be programmed by their genes to some extent, for
example, there seem to be ‘drives’ for procreation and for
self-preservation. Genetics suggests that behaviour may
be guided by instincts based on biological instructions that
can be seen as part of ‘human nature’.

Instincts are fixed human features. These are things we
are born knowing and our cultural environment plays
little or no role in the development of these instincts,
for example many females have a ‘mothering instinct’.
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Aweaker expression of this idea is that people are born
with certain capabilities that are then put into practice
through environmental experiences. ‘Nature' gives us
strong hints about behavioural rules, but peoplle are Iree
to ignore those hints. If women have greater child-caring
capabilities than men, then it makes genetic sense for
them to take on a caring role within a family. However,
this is not something their genes force them to do. One
way to test whether nature, in the form of instincts, or
nurture, in the form of socialisation, is the more important
factor is to take advantage of a naturally occurring form
of experimentation - the study of unsocialised or feral
children.

Feral children

Feral children have missed out on primary socialisation
by humans. Examples attract a lot of media attention, but
in most cases the evidence is very unclear (for example,
itis usually uncertain how long the child was away from
people) and some, often noted, cases have been proved

fake. Feral children can be raised by animals or survive on
their own.

Evidence of human infants raised by animals is rare and
not always reliable. One recent example is Saturday
Mthiyane, who was discovered in 1987, aged five, living
with a pack of monkeys in South Africa and who years
later still behaved in ways associated with monkeys rather
than humans, However, evidence of children raised with
little, or no, human contact is more common. A well-
documented example is ‘Genie’, a 13-year-old Californian
girl discovered in 1970. Pines {1997) notes that Genie had
been ‘isolated in a small room and had not been spoken

Figure 1.4: Dani (above), often described as aferal child

because she was severely neglected for years, How do feral
children demonstrate the importance of socialisation?

~

to by her parents since infancy. She was Malnouyigp, .

abused, unloved, bereft of any toys or companionsh?dﬁ
When Genie was found, 'she could not stang T P
was unable to speak: she could only whimper she

Feral children are sociologically significant for twa
main reasons. First, when children are rajsed Withgyt
human contact they fail to show the social ang Physicy
development we would expect from an ordinary raiseq
child - for example, walking upright, talking, Using 5 k.ni‘n
and fork. Children raised by animals behave as . anip;‘
do, suggesting that they learn by imitation. Second jf Nalg
human behaviour is instinctive it is not clear Why childrep
such as Genie should develop so differently from Childrey,
raised with human contact. We would also expect that
once returned to human society, feral children woyy
quickly pick up normal human behaviours, This, howeye
is not the case, suggesting that if children miss outon
socialisation by humans at an early stage in their |ife this
cannot be corrected later.

Further evidence for the significance of socialisation is
the fact that different cultures develop different ways
of doing things. If human behaviours were governed
by instinct, we would expect there to be few, if any,
differences between societies. In fact, of course, there
are huge variations between cultures, Sometimes, these
cultural differences are relatively trivial, Billikopf ({1999)
discovered through his own experience that ‘in Russia,
when a man peels a banana for a lady it means he

has a romantic interest in her’, At other times, cultural
differences are more fundamental. Wojtczak (2009)
argues that in Victorian Britain most women ‘lived in a
state little better than slavery’. As she notes: ‘women’s
sole purpose was to marry and reproduce.’ This is not a
situation we would recognise in British society today. If

human behaviour was instinctive, it would be much the
same, in any place or time.

m &

Sug_gest ways in which feral children can be used to test
_ theinfluence of nature or nurture on human behaviour,

Reflection: ¢, sider the
On page 7 and then come b
again, would you define th
there anything yoy, would

e

"Think like a saciologist’ box
ack to this activity. Looking at it
e problems in the same way, of is
de differently?
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The presentation of self
THINKLIKE A SOCIOLOGIST If the social context of an act changes both its meaning

T if | mapae an awaroness of ce
Thinking about what you have learnt about feral children and how people react, it follows that an awareness of self

and the importance of primary socialisation, how would is constructed and developed socially. Goffrman (1959)
this knowledge and understanding be useful to people

LEnse

argues that who we believe ourselves to be - our s

working with children, such as nannies and nursery ofidentity - is also constructed socially through how we
teachers? present ourselves to others.
Goffman proposed a model of self and identity in
The ‘I’ and the ‘Me’ which he described social life as a series of dramatic
Basic human skills have to be taught and learnt. The episodes. People are actors. Sometimes, they write

and speak their own lines - this is their personal
identity. Sometimes, they follow lines that are written
for them - the external influences that inform how

symbolic interactionist Gearge Herbert Mead (1934)
argued that the same was true of more advanced
social skills. He claimed that the social context in which

behaviour occurs conditions how people behave, While people behave in particular situations and roles. For
self-awareness - the ability to see ourselves as others see example, because we understand how our society
us and react accordingly - is often seen as an instinctive defines masculinity and femininity, we know how we are
human skill, Mead argued that it is in fact learnt. It involves expected to behave if we are male or female. We can also
developing a concept of Self and this is what sets humans work out how others will react to our behaviour; we can
apart from animals. For Mead, ‘the Self’ (an awareness of see ourselves as others do and adjust our behaviour so
who we are) has two related aspects: as to try to make the impression on them that we want
« an'l' aspect based around our opinion of ourselves as to achieve.

a whole. We each respond to the behaviour of others The idea of creating an impression is also significant

as an ‘I Mead called this the ‘unsocialised self. in relation to how we present ourselves in different
« a'Me’ aspect that consists of an awareness of how situations. Goffman suggests that when we adopt a l

particular identity, we ‘perform’ to others in order to
‘manage’ the impression they have of us. Identity
performance, therefore, is about achieving a desired

others expect us to behave in a given situation. Mead
called this the ‘social self’ because it develops through

socialisation.
result: when you want to create a favourable impression
We can illustrate these ideas in the following way. If you on someone, you ‘act’ in ways you believe they will like.
accidentally put your hand in a fire, the ‘I’ is expressed by For example, if you want to be seen as a good Sociology
how you react to the pain. The ‘Me’, however, specifically student, you could carry around a textbook and a full
conditions how you cheoose to express that pain; your falder of notes.

reaction will be conditioned by factors such as: )
Fifty years before Goffman, Cooley (1909 suggested that

* Wwhoyou are - whether you are adult or child, male or in the majority of social encounters other people are used

female and so on as a looking-glass self. They are like mirrors reflecting our
« where you are - alone at home or in a public place self as others see us; when we ‘look into the mirror’ of how
«  who you are with - such as family, friends or strangers. others behave towards us, we see reflected an image of

the person they think we are.
Ifyou are a young child, for example, your reaction to being

burnt may be to cry. I you are a young man, you may feel The presentation of self always involves:

that crying is not a socially acceptable reaction - so you may + Theimportance of interpretation: identities are

swear loudly instead. Swearing loudly may be acceptable broad sacial categories whose meanin g differs both
_if:.rou are at home by yourself, but may not be acceptable historically and across different cultures,

ifyou are fixing a strangersfire as part of your job. Similarly,if ~ , Tpe significance of negotiation. Identities are always
you had been messing around with friends when you burnt open to discussion; what it meéns to be male fem:Ie
YﬂUfha"dl- their reaction may be to laugh and make fun young, old and so on, is constantly changing ) peopie
of your pain. Laughter would though ot be an appropriate ‘push the negotiated boundaries’ of these identities

reaction if it was your child who had burnt their hand.
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KEY SOCIOLOGIST

Erving Goffman (1922-82)

The Canadian-American social psychologist, Erving
Goffman, built on the earlier wark of Mead, Cooley and
others, developing theories of social interaction. He
developed the dramaturgical approach to studying
interaction, exploring the ways in which individuals
perform actions in a similar way to performers in a play.
He was interested in everyday life and, as well as his
theoretical work, he carried out ethnographic research,

THINK LIKEASOCIOLOGIST

Try to extend Goffman's ideas about social life being like
actingin a play. Think about stape and backstage areas,
being off stage, other members of the cast, who the
audience is and so on,

ACTIVITY 1.3

With a partner, suggest ways that you try to manage the
| impression people have of you. How can this impression

u . be negotiated?
\" - - - e — Y | ‘- — BRI e e e e — —

Reflection: Think about who you have talked to this
week — have you modified your behaviour with them? If you
had done something differently would it have changed your
interaction with them?

Alternatives

Not all scientific disciplines place the same emphasis

on socialisation as sociology does when explaining how
individuals become competent social actors. For example,
biological ideas about evolution have sometimes been
used to explain social development, These ideas range
from relatively simple forms of ‘social Darwinism’, based
on the idea that social life simply involves ‘the survival

of the fittest’, to the more sophisticated arguments of
sociobiology. In these, biological principles of natural
selection and evolution are applied to the 'human animal’

to produce what Wilson (1979) argued is a ‘biological basis’

for all human behaviour. He claimed that although human
behaviour is not genetically determined, it is strongly
influenced by ‘biological programming’ or ‘biogrammars’.

Wilson believed that these ‘biogrammars’ suggest
that humans are likely to behave in particular ways.

most notably par[icipant ol:rlservatiron 85 an assistar,
in a mental institution, pubh?hf—.‘d. as Asylums: Essgy o
the Condition of the Social Situation of Mental Pations
and Other Inmates. His other best-known books are The

prasentation of E.FJ{-E' seff rrrlﬁuerifgg _L.lfe,l Stigmg f?nc_. 'F'-"-'ide,r
Advertisernents. His daughter Alice is also a sociolop;,

known for her ethnographic work On the Run: Fugjzjy, Lifa
in an American City, about low-income African-Ameri .,

communities.

For example, he believed that men and women e
biologically programmed with different traits that jeaq
them to perform different cultural roles:

« Women are passive, nurturing and caring, which Makes
them best suited to child-rearing,

. Male traits of aggression best suit them to a ‘Providing
role’ that translates into paid work in contemparary
societies.

These arguments influenced sociology in, for example,
the work of functionalist sociologists such as Parsons
(1959a). He argued that in most societies, family roles
are organised to reflect the beliefl that women play an
expressive role - that of caring for others. Men, however,
play aninstrumental role - with a focus on providing
for the family. Both of these roles are based, in part, on
evolutionary biological principles,

While males and fernales can choose not to take these
roles, Parsons believed, over-riding the biogrammar,
behaviour that opposes this biological instinctis seen asa
less efficient way of organising human cultural relationships.
So, for example, men can take on the expressive role and
women the instrumental role, but thisis likely to cause
social problems because it is not making the best use of the
different capabilities of males and females,

Evolutionary psychology explains contemporary
psychological and social traits in terms of the general
principles of natural selection: those behaviours that are
evolutionarily successful are selected and reproduced. In
this way, various forms of social behaviour, such as family
development and gender roles, can be explained as
evolutionary adaptations occurring over many centuries.
They represent successful adaptations to problems comman
to all huran societies, such as how to raise children while
also providing the things family members need for survival.

Psychology is, however, a diverse field and there are
many different explanations for human development.
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These range from those focused on genetics (such as
evolutionary psychology), through disciplines such as
neuropsychology, to social psychological approaches
broadly similar to the interactionist theories found in the
works of Mead and Goffman.

Social psychology places greater stress on how
environmental factors, such as family and work
relationships, affect the development of genetic or
psychological predispositions. Meins et al. (2002) noted
that although there exists a genetic instinct for babies to
become attached to their primary care-giver, this can be
affected by environmental factors. The most important
of these is the ability of the care-giver to recognise and
understand the needs of the child.

Make a list of anything you think might be instinctive
human behaviour (such as eating, sleeping, crime,
childcare and so on). Remove an item from the list if
people have a choice about whether or not to do it (such
as crime) or how and when we do it (such as eating), What
do the remaining items on your list tell you about the

_ influence of instincts and culture on human behaviour?

Reflection: Compare your list with a partner's to see
whether you have the same remaining items. Looking at
your list, do you think your own personal experience or
unconscious bias has affected your judgement?

Agencies of socialisation and social control,
including family, education, peer-group,
media and religion

The socialisation process takes two main forms:

1 Primary socialisation occurs mainly within the
family and is the first stage of socialisation. This
type of socialisation is essential to the development
of behaviours we recognise as fundamentally
human, such as learning language. The first primary
relationship we form is usually with our parents. This
is followed by primary attachments to other family
members, people of our own age (friends) and,

subsequently, to other adults such as work colleagues.

Primary socialisation is necessary because human
infants need other people in order to develop both
as human beings and as members of a particular

Culture. We do not just need to learn general

hluman behaviours, we must also learn about social
relationships, how to play roles and so on.

Secondary socialisation involves secondary Eroups
and is characterised, according to Berger and
Luckmann (1967), by 'a sense of detachment from the
ones teaching socialisation', Secondary socialisations
are situations in which we do not necessarily have
close, personal contacts with those daing the
socialising, Parsons (1959a) argued that one of the
main purposes of secondary socialisation is to ‘liberate
the individual from a dependence on the primary
attachments and relationships formed within the
family group’. In contemporary societies, where the
majority of people we meet are strangers, it would

be impossible and undesirable to treat them in the
same way that we treat people we love or know well.
This is why we develop instrumental relationships -
those based on what people can do for us, or what we
can do for them, in particular situations. Berger and
Luckmann suggest that while primary socialisation
involves ‘emotionally charged identification” with
people such as our parents, secondary socialisation
is characterised by ‘formality and anonymity’. You do
not, for example, treat a stranger who asks you for .
directions as your closest friend.

ACTIVITY 1.5

Identify differences between primary and secondary
socialisation. Why does primary socialisation have to take
place before secondary socialisation?

Figure 1.5: How does requiring people to dress identically
contribute to their socialisation?
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Saocial control

The process of socialisation brings order, stability and
predictability to people’s behaviour. If a child is socialised
into a perceived ‘right’ way of doing something, such

as eating with a knife and fork, there must alsobea
perceived ‘wrong’ or deviant way {in this example perhaps
eating with their fingers), which should be discouraged.
Sacialisation, therefore, is also a form of social control

- it involves limiting the range of behaviours open to
individuals. Social control is linked to the idea that human
behaviour involves a life-long process of rule-learning,
built on sanctions - the things we do to make people
conform. The agencies of socialisation described below
are also apencies of social control.

Agencies of socialisation

We can look at selected agencies of socialisation in terms
of the roles. values and norms they try to teach and the
sanctions they set/impose.

Primary socialisation

Family: Although there are only a small number of family
roles, these tend to be played out over lang periods and
involve complex forms of role development, especially in
societies that allow divorce and remarriage. Adults may
have to learn roles ranging fram husband/wife to parent/
step-parent. Child development also involves a range of

an adult with children of their own.

The ability to develop roles within the context of a

group mainly governed by relationships based on

love, responsibility and duty, means that we can make
mistakes and learn lessons as we go without causing

too much harm. Mead refers to parents as significant
others. They shape both our basic values, such as how

to address adults, and our moral values, far example our
understanding of the difference between right and wrong.
Basic narms, such as how to address family members

(for example, ‘Mum’, "Dad’), when, where and how to eat

KEY SOCIOLOGIST

George Herbert Mead (1863-1931)

Mead can be seen as the ‘forgotten’ father of sociclogy;

he developed the symbuolic interactionist approach

which became the alternative tradition within sociology to
the structural approaches of functionalism and Marxism.
He did not publish any books. His ideas were spread after

the USAp: Lt lumesmadeup

= !
roles: baby, infant, child, teenager and, eventually perhaps, T 1

how do children play thei, roles

Within a family,

Figure 1.6
rom adults?

differently f
ofinitions of acceptable behaviour 5re
within the family. Sanctions are mainly
anctions involving things sych i

and sleep, andd
normally taught W
informal, with positive s
ons {for example, smiling|

. facial expressi
einforcement (good boy/gir)

. verbal approval/f
physical rewards (such as gifts).

L]

ve sanctions are similarly wide-ranging - from

Negati
al through language (such as shouting)

showing disapprov
to physical punishment.

social control: ways inwhich members of society are made
to confarm to norms and values.

sanctions; ways of rewarding or punishing acceptable

or unacceptable behaviour, usu ally used in the sense of
punishments (negative sanctions).

Agencies of secialisation/social contrel; Thesocial
institutions and groups, such as family and the media, which
influence behaviour by providing guidance, examples and
sanctions.

Family: asocialinstitution comprising a group of people
linked by kinship ties.

of notes from his lectures, records of courses he
taught and unpublished papers. He was interested in
social action and the micro scale, with his work often
was seen as social psychology rather than saciology. He
eveloped the idea of the self as made up of the ‘me’,

how thendidual understands they are seen
Sther:. ind the 7, based on the.

uF ale
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Functionalists often see primary socialisation as a one-
way process that passes from adults to children. However,
socialisation involves more than an unguestioning
acceptance of the behaviours we learn within the

family group. Although children are socialised by being
encouraged to copy behaviour, they are also actively
involved in negotiating their socialisation. For example,
children do not always obey their parents; they may even
choose not to obey as part of a test of the limits of social
control, Children may also receive different socialisation
messages: a relative may reward behaviour that a parent
would punish. Children have to learn that the same
behaviour may receive different reactions from different
people in different situations. Faced with a new situation,
they need to be able to judge what the reactions are likely

to be.

Peers: Peer-groups are made up of people of a similar
age, for example, teenagers. They can be considered
primary agencies of socialisation because we usually
choose friends of a similar age, and personal interaction
with them influences our behaviour - from how we dress
and talk to the things we love or hate. Peer-groups can
also be secondary agencies because they may be used

as a reference group - what Hughes et al. (2002) call 'the
models we use for appraising and shaping our attitudes,
feelings and actions’. In the recent past, this has included
youth subcultures such as hippies and punks. Although
most people do not interact with groups as specific as
this, we all have reference groups of people we identify
with and whaose appearance and behaviour we model our
own on. Our behaviour may be influenced by things such
as the fashions and the general behaviour of people our
own age or status. This is an example of peer pressure as a

form of social control.

@lﬂi!r:‘nz
Marxism: political, sociological and economic school of
thought based on the work of Karl Marx.

Peers: people of similar status, and usually age, with whom a
person has frequent contact.

Subcultures: a culture within a larger culture. Subcultures
take many forms, such as religious groups, fans of a particular
singer or actor, school gangs and so on. Subcultures usually
develop their own norms and values, although these do not
necessarily conflict with those of the wider culture within
which they exist.

Figure 1.7: How do your friends influence your behaviour?

We play a range of peer-related roles, depending on our
age group and situation. ‘Friend’, for example, expresses
very personal role play, whereas at school or work we
may have a variety of people we dan't know very well
{acquaintances). In the workplace, too, we are likely to
play the role of colleague to at least some of our peers,
Similarly, the values we are taught within a friendship or
peer-group vary with age and circumstances. However,
we will probably carry the value of friendship with us
throughout our lives.

Peer-group norms often relate to ideas about age-
appropriate behaviour. Young children, for example, are
usually not permitted by law to smoke cigarettes or to buy
alcohol. Also, it is generally not considered age-appropriate
for the elderly to take part in extreme sports or wear clothes
designed for younger people. Peer-group sanctions, or social
sanctions, are generally informal and include things such as
disapproving looks and negative comments. This is mainly
because peer-group norms vary considerably, and the same
behaviour may result in different responses depending on
the situation, Swearing at a grandparent will probably be met
with disapproval; swearing among friends may be perfectly
acceptable. Approving gestures and language, laughing at
your jokes and seeking out your company may represent
positive sanctions. Refusing to speak to someone, rejecting
friendship or engaging in physical viclence are negative
sanctions associated with peer-group.

Secondary socialisation

Agencies of secondary socialisation include schools,
religious organisations and the media. In some cases,
such as education, we are in daily contact with other
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members of the group without ever developing a primary
attachment to them. In other examples, such as admiring
a particular actor or musician, we may never meet the
rest of the group, yet we might be influenced by their
behaviour in several ways.

Education: Education involves two kinds of curriculum:

« theformal curriculum that specifies the subjects,
knowledge and skills that children are explicitly taught
in school

* ahidden curriculum: the things we learn from the
experience of attending school, such as how to deal
with strangers, listen to adult authority and have
respect for the system,

Schoolis also a place where we learn to limit our
individual desires’ - to think about the needs of others
rather than our own. School may be one of the first

times that children are separated from their parent(s)

for any length of time. it provides both gpportunities (to
demonstrate talents to a wider, non-family, audience) and
chollenges - the need to learn, for example, how to deal
with people who are not family and with authority figures
such as teachers,

Parsons (1959a) argued that school plays a particularly
significant role in secondary socialisation for two reasons:

1 It'emancipates the child from primary attachment' to
their family. It moves children away from the affective
relationships found in the family and introduces them
to the instrumental relationships they will meet in
adult life. It is in effect a bridge between the family
home and the wider social world.

2 It allows children to ‘internalise a level of society’s
values and norms that is a step higher than those
learnt within families’. Through interaction with
‘strangers’ in the educational system, a child begins
to adopt wider social values into their personal value
system. This process loosens the hold of primary
groups and allows children to gradually mix into adult
society, something that also promates sacial solidarity
and value consensus.

Consensus: general agreement across a society on a set
of values; seen by functionalists as essential far society to
be stable.
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schools teach a range of values. These range from,

the idea that students should wr::_rk hard to achieye
qualifications, to ideas about iﬂdwidual_compeut‘:ﬁn for
academic rewards, teamwork, conformity to authority
(not questioning what is being learnt and why it jg
necessary to learn it) and achievement on the basis of
merit. Sometimes values are openly taught (for example,
an assembly may be all about the importance of heuping
others, or why bullying is wrong), but more often they
are present in the way that schools and education are
organised.

In many education systems, for example, one hidden value
is that academic ability, such as a talent for writing essays,
is more highly valued than work-related ability, such as
bricklaying. Another value is individual achievement;
working with others may be valued in the workplace butin
school may be seen as ‘copying’ and wrong. Many of these
values relate not just to education but also to the wider
social warld,

From a Marxist perspective, Bowles and Gintis (2002) argue
that there is a correspondence between school norms and
workplace norms: Schools prepare students for adult work
by socialising them into valyes and norms that will make
them uncomplaining workers, This correspondence theory
Is shown through school norms such as:

* thedaily need for attendance

always being in the place you are su pposed to be at
Certain times

* theright of those in authority to give orders that must
be obeyed.
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These ideas are backed up by positive sanctions that
include the gaining of grades, qualifications and prizes,
as well as more personal things such as praise and
encouragement. On the negative side, schools use

There is also some evidence for indirect long-term effects,
in that people come tg accept as ‘natural’ values or other
aspects of social life that are socially constructed:

punishments: detentions, suspensions and exclusions.
Failure to achieve qualifications or gaining a reputation for
being unintelligent also function as negative sanctions.
These sanctions prepare children for sanctions at work —
from bonuses for good work to the threat of being sacked.

ACTIVITY 1.6

!
! Suggest two further examples of the connection between
| school and work.

~ Are there any ways in which school may not help prepare
| people for the world of work?

Mass media: The media are slightly unusual secondary
agencies because our relationship with itis impersonal;
we are unlikely to meet those doing the socialising. While
there is little evidence that the media have a direct, long-
term effect on behaviour, there is stronger evidence of
short-term effects. Advertising, for example, aims to make
short-term changes in behaviour by encouraging people
to try different consumer products. Potter (2003) suggests
that short-term effects include:

« imitation, such as copying behaviour seen on television

« desensitisation - the idea that constant and repeated
experience of something, such as violence or poverty,
gradually lowers our emotional reaction

« learning, in which we are introduced to new ideas and
places.

Figure 1.8: Does repeated experience of images of violence,
poverty or racism reduce our reaction to such issues?

consumerism - advertising, and much other media
content, takes as natural the active and ever-increasing
pursuit of goods and services that define lifestyles and
Identities in contemporary capitalist societies

« fear - experience of negative and viclent media leads

some people to overestimate things such as the extent
of crime or their chances of being a victim of terrorism
or of a disaster

+ agenda setting - Philo et al. (1982) argue that the

media determine how something will be debated; in
the UK, for example, immigration is discussed in the
media mainly in terms of numbers of immigrants, with
an assumption that high numbers are bad. This gets
in the way of consideration of the qualitative effects of
immigration on British society.

LE ERN

Consumerism: repeated experience of wealthy lifestyles and
desirable consumer goods that suggests that ‘happiness’ is
something that can bought.

The extent to which the media can enforce valuesis
uncertain. However, the media are undoubtedly influential
in supporting or weakening certain values, It has a loud
voice in debates over nationality (for example, what it
means to be ‘Peruvian’ or ‘Chinese’). It also promotes
certain values over others - for example, many English
newspapers take an ‘anti-European Union’ stance. Potter
suggests that media influence comes about through
a process of habituation: the more people experience
certain images and ideas, the more likely it is that they
will add them to their personal value systems. In relation
to norms, the media have what Durkheim (1912) called
a ‘boundary-marking function’. It promotes acceptable
and unacceptable forms of behaviour to strengthen
perceptions of expected behaviours. The media may
try to preserve particular ways of behaving, through
campaigns to ‘save the family’, for example, but they may
also promote changes in behaviour, such as campaigns
against racism. To strengthen (reinforce) their message,
the media use a range of sanctions. Positive sanctions
involve the use of praise, positive pictures and uncritical
features. Negative sanctions might include being pictured
in a negative pose, critical articles or behaviour being
publicly criticised.
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THINK LIKE A SOCIOLOGIST
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: KEY CONCEPT : SOCIALISATION, CULTURE AND IDENTITY

How da the norms and values learned through socialisation
vary between societies?

1.2 Social control, conformity
and resistance

The role of structure and agency in shaping
the relationship between the individual
and society, including an awareness of

the differences between structuralist and

interactionist views

The two main theories in sociology, functionalist theory
and Marxist theory, provide different interpretations of
how order and control are created and maintained. Both
perspectives are structuralist (or macrosociolo gical);
they argue that how sacieties are organised at the level of
families, governments and economies (the institutional
or system level), determines how individuals view their
world and behave within it (structural determinism).
This perspective presents society as a powerful

force that controls and shapes how people think and
behave. This makes them fundamentally different to
another approach that has always been present in
sociology, the interactionist view, which focuses on the
microsociological and how individuals can shape the
social world. Human lives are not seen as decided by
social forces; rather, people have agency.

T T W R I R T e @l e B R

it B
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Structuralist: a form of sociclogy, such as functionalism
and Marxism, that focuses on analysing society in terms of its
institutional relationships and their effect on individual beliefs
and behaviours,

Determinism: the claim that human behaviour is shaped by
farces beyond the immediate control of individuals, such as
social structures or ‘society’

Interactionist: an approach focused on the behaviour of
individuals that refers to three related perspectives
{phenemenology, ethnomethodology and symbolic
interactionism - see page 20), based on the concept of social
action.

Agency: when people have some control over their lives and
can make choices and decisions, rather than their behaviour
being determined by forces beyond their control.

Structuralist theories originated in the work of Durkheim
and Marx. From a structuralist perspective, social action

is the product of deep, underlying forces in saciety that
reach beyond the level of individual consciousness and
control. These structural forces shape our behaviour

and have a major influence on our thought processes.
Marx claimed that the capitalist relations of production
were the main structural force in modern industrial
societies. The way in which capitalist production of
goods and services is organised, with the workers
separated from ownership of land and factories, can

be seen as an invisible system that controls the way in
which all other aspects of a society operate. By contrast,
the functionalist perspective sees the structure of
society more in terms of the institutional arrangements
required to ensure the smooth running of society. So, for
example, institutions such as the family, education and
government are associated with established patterns of
behaviour that together create an order and structure in

society.

Figure 1.10: Is society, like gravity, an invisible force acting
onus all?

For structuralists, the established social order represents
a powerful force that the individual has little or no
freedom to oppose. For various reasons, people accept
the established institutional patterns of behaviour as

if they were a hidden force controlling their actions. By
following social rules in this way, each person’s actions
reflect the strong influence of the social structure.
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For structuralists, therefore, sociology should be the
study of the effects of the structure of society on social
life. In other words, sociologists should adopt a macro
or large-scale view. The actions of the individual should
be explained in terms of the influences of the overall
structure or organisational arrangements of a society. For
example, a structural explanation might identify poverty
(which can be seen as part of the structure of society)

as the cause of an increase in the crime rate. Likewise,
differences in suicide rates might be explained in terms
of differences in beliefs and practices between religious

Broups (religious institutions being part of the structure of
society).

The idea of social structure becomes a little clearer if

we think about the different ways in which behaviour is
governed by informal rules or norms that define expected
behaviours in any given situation:

Every relationship we form, such as making a new
friend, becoming a parent or getting a new boss,
involves playing a role - an idea that refers to people
‘Playing a part’ in society. Just as an actor performs a
role in a play, people take on and perform various roles
(such as student, sister, brother, friend and employee)
in their day-to-day life.

Each role has certain associated values or beliefs
about how something should be. For example, we may
believe that friends should keep the secrets we tell
them. There are also norms associated with each role,
such as friends helping us if we are in trouble.

Every time we play a role, therefore, we experience

the effect of social structures - rules that shape our
behavioural choices. This suggests that social structures
apply a significant influence on how we behave.

Identify two values associated with any two oles thatyou
play. :

I one of these values a stronger influence than the other?
Justify your choice. i} '

|
)

4

—

Consensus structuralism

Functionalism is a consensus structuralist approach. For
functionalists, any explanation of how order and stability
are created and maintained involves looking at how
societies are organised at the level of the social system,
This involves the idea that the various parts of 3 society

on, work and so on) workiin harmg

(fanily. educadl;n[ on the others. Just as the diffﬁ?’ijri s:th
part is depen <uch as the heart, lungs and brain _ Worl s
of the bOde;rm <omething more com plex than 1} leg
mgethlelr tg_ dual parts (a [iving body), the different Pargg
o; the;!;;-'ork together to form a social syster, p,
ofas

i n
4 that every social system consists of f,,

ol ub-systems’ - political, economic, Cultury
funcfl Iy, Each of these sub-systems pe_rflijrfm'"_-.ddfff@ren,

Emtj i;e}; function that addresses certain ‘probleqg
utre

faced by every society.

ections between the various parts of the S0Ci3|
The conn ilv. culture, work and government - are
STSterr:idbrai:;giutionm r|ZPWF3”3‘5‘ES and needs. While
;rredfis cryea'ted at the institutional [?vei throu_gh _tljese
relationships, Parsons (1959a) expllalned how fndauadugfs
fit into the overall structure of society on the basis of
functional prerequisites - things thlat e happen if
society is to function properly. For individuals to SUrvive
and do well, they need to be part of larger cooperative
groups - they must combine to solve important problems
Every social institution, from families to schools to
workplaces, must develop ways to ensure that individuals
conform to the needs of both the institution and saciety
as a whole. For Parsons, institutions do this by developing
ways to solve ‘four problems of their existence’ We can
show this using the example of education.

(1937) argue€

1 Goal maintenance: institutions must provide

people with goals to achieve, such as academic
qualifications.

2 Adaptation: to achieve institutional goals, people need
a cooperative environment, such as a classroom and
teachers, within which people can work,

Integration: people must be motivated to achieve
(educational) goals, and one way to do this is to
encourage a ‘sense of belonging’, to both the wider
society, where educational qualifications are used to
sort {differentiate) adults in the workplace, and to the
education system itself A school, for example, makes
people feel they ‘belong’ to the institution and that
they have things in tommon with other students and
teachers,

Latency: conflicts within a
Managed and rules creat
behaviour ang Punish ry
schools, thega rules coy
behaviour and dress,
Particular way of |

A institution must be
edto encourage desirable
le-breaking (deviance). In
er things such as attendance,

5. They are designed to maintain a
ifein the institution.
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Exists to solve the problem of social
integration - how to make people feel
they have things in commeon {such as
a shared culture). Cultural institutions
{like schools, churches and the

media) exist to develop and foster the
common cultural values and norms
that, for functionalists, are the basic el
building blocks for integration. .

Exists to solve the problem of
socialisation - how to ensure that
children are raised in ways that allow
them to grow inte fully functioning
adult members of soclety.

Figure 1.11: Functional sub-systems Scurce: Parsons, 1937

Societies and their institutions can only function if people
feel they are part of a much larger community. This
requires the members of a society to be socialised into a
shared value system, creating consensus. Behaviour will
then be the same (consistent) and broadly predictable so
that social order is maintained for the benefit of everyone.
Agencies of socialisation and social control are therefore
essential in creating a stable society based on shared
values. People can be encouraged to conform willingly
by convincing them that following certain rules is in their
best interests. If that fails, however, institutions might
use agents of control. These could be ‘soft’ (for example,
teachers) or hard (the police or armed forces).

e
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Deviance: behaviour that breaks the norms or values of
a group.

Conflict structuralism

Whereas the consensus approach concentrates on how
society determines our lives for the benefit of all, conflict
structuralism shows how this works to divide society so
that powerful groups can control society at the cost of
relatively powerless groups. Societies may appear stable,

Economic ,
\ Sub-system

Exists to solve the problem of
-~ physical survival, how to
organise peopla into work-
based relationships to produce
the things (food, shelter, etc.)
necessary for survival,

f"::_'-“'-

A
- Political
Sub-system

Exists to solve the problem of
order, which involves finding
ways of governing and
controlling people (through
political parties, the police, etc.).
In other words, this sub-system
attempts to ensure the ‘rules
and values of society’ are
maintained and applied.

but are based on conflicts of interest between groups. The
leading conflict structuralist approach, Marxism, sees this
in economic terms with different social classes fighting
against each other. Feminism expresses this conflict in
gender terms with men as more powerful than women in
maost, or all, societies.

=, e
. i -"‘_:l"!i_.i ',1.I'

Social class: The division of society into socio-economic
groups, with different levels of power and wealth,

Marxism

For Marxists, work is the most important activity in any
society because no other social activity (politics, family
or culture) can exist without people first having found a
way to survive. Thus, how work is socially organised (who
does it, what they do and who benefits from it) is the key
to understanding how all other social relationships are
organised. Marxists refer to a relationship between ‘base
and superstructure’, By this, they mean the relationship
between economic, political and ideclogical institutions,
which they claim is the basis for social order and control:

« The economic base is the basis or foundation on which
society is built. It is the world of work and involves
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particular types of relationships (the relations of
production|, such as owner, manager, wage labourer
and organisation. The capitalist workplace is organised
in order, one group above another. Those further up

in the order (hierarchy) have more power and control
than those lower down.

» The political and ideological superstructure ‘rests’ on
the economic base and involves political institutions,
such as government and agencies of social control (the
police, judges and courts) and ideological institutions
including religion, education and the mass media.

- ™
Political and ldeclogical Superstructure
Government Mass Madia
Police Religion
Judiciary Education

Economic Base J

Figure 1.12: The relationship between base and
superstructure in capitalist society

The workplace is a key area of conflict because of its
organisational structure. In capitalist society, the ‘means of
economic production’ - the tools, factories and machines
that are used to create wealth - are owned by one class

(the bourgeoisie, or ruling class). The majority owns little

or nothing and so are forced to sell their ability to work.

This ability is known as their labour power. It is part of what
Marxists call the forces of production: how labour power is
organised to produce wealth by attaching it to various forms
of technology - from simple tools to advanced machinery.

In capitalist societies, members of a small bourgeois class
become very rich because they keep the profits made from
goods and services and most people own nothing but
their ability to work for wages. The emphasis on conflict
suggests that capitalist societies are naturally weak or
unstable. However, this is not the case - Marxists argue
that the ruling class is not only economically powerful but
also politically powerful. It controls what Althusser (1972)
called ‘repressive state apparatuses’ (RSAs) or ways of
getting people to conform by force. This can range from
hard policing (the police and armed forces as agents of

licing (social workers and Welfare

soft po
ontrol) 0O P r of the lower classes),

' the behaviou

4 control of institutions such as the medis
uling classto influence how others see

hese institutions that deal i
the '.-;r?rid. Mth—, E:f:[rai Z lf;ptaramses, (ISAs). The education
bt mple, does not just teach knowledge ang
sy%tem, for E;Z.;hesrthe values of competition, individualisr,
S‘Iﬂﬂi ; alag Iesuccess‘ i measured by how successfully
ieducaw:::r;npem against each other) and respect for
stﬁzrrli{; All these ideas fit neatly into a Fapitalist economic
:;Stemkth.at most benefitsthe bourgeoisie.

Order and stability are maintained at a aystem_!ej.rm
through the institutions that make .up the political and
ideological superstructure. These, In turn, are CD'“-U?‘.Ied
by a ruling class whose pOWer comes from. r::wnergh,p _Df
the economic base. Most people are fixed in to capitalist
society by the need to earnd living for themgelx_rEE and
their family. They are also fixed in by a range of ideas
that support the current system, which are spread by the
media, education, religion and other institutions.

social € i3
agencies ‘policing
Ownershipan
also allow ther

Socialisation, therefore, is an effective form of control - a
type of ideological control that seeks either to convince
people that the interests of the ruling class are really the
interests of everyone or to present society as impossible
for the individual to influence or change. Socialisation may
be mare effective in the long term because people include
the basic ideology of capitalism in their personal value
system, However, this involves making economic and
political agreements with the lower classes to ensure their
cooperation.

(T
X SV TERMS S8 & 1 5l 3 S

Relations of production: The relationships between the

people invelved in production, such as between the owners
and the workers.

Forces of production: The ways in which capital can be

transformed through technology and people’s labour into
goods for sale.

Ideology: a set of ideas and ideals which explains how society
works or should work, :

Capitalism: an economic system based on the private
ownership of property and the pursuit of profit.

Earlier types of society had different types of stratification
system that can be COmpared with class systems. For
example, India had the caste system, where social position
was ascribed at birth. People tended to accept the level
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KEY SOCIOLOGIST :

Karl Marx 1818-83

Marx was a philosopher, economist,
historian, political theorist and activist
and a sociclogist. He is considered

to be one of the founding fathers of
sociology, alongside Durkheim and

H Weber, but was writing before both of
them. Marxism, named after him, is

a structural conflict approach which

of society they were born into, doing the same work and
marrying someone from the same background. This
allows very little social mobility; the class system is more
open, with some mobility up and down the system.

Feminist theory

Although there are many forms of feminist theory, they
all share the belief that contemporary societies are
patriarchal to some degree; the interests of men are
always considered more important than those of women.
In basic terms, therefore, order and control are based on
male power expressed in two ways. Interpersonal power
refers to things like physical violence or the various ways
that female labour is exploited within the family group.
Cultural power focuses on how male-dominated societies
are structured to oppress and exploit women. In such
societies, men dominate the highest levels of economic,
political and cultural institutions.

Different types of feminism emphasise different forms

of control as the way to understand a male-dominated
social order. For liberal feminism, the key form of control
is sexual discrimination, while for Marxist feminism,
class inequality provides the context in which female
oppression, exploitation and discrimination occur. In a
competitive, capitalist society, men are encouraged to
exploit any ‘weaknesses' in women’s market position (the
fact that women may be out of the workforce during and
after pregnancy, for example) to their own advantage.

For radical feminism, patriarchy is the source of female
oppression. Radical feminists believe that patriarchyis a
feature of all known human societies and results in men
dominating the social order in two areas: the public - such
as the workplace, where women are paid less and have
lower status, and the private - the home, where women
carry out the majority of unpaid domestic work.

emphasises the centrality of class conflict in any analysis of

society. Marx's work has provided a starting point for much
theory in sociology and other disciplines, and became the
foundation of the global socialist movernent that sought to
treate an equal society in which class had been abalished

Marx wrote a lot throughout his life. His most important
works are Dos Kapital and, with Friedrich Engels, The
Communist Manifesto.

ACTIVITY 1.9

Suggest two differences between consensus and conflict
approaches to explaining social change.

Identify one strength and one limitation of each

| approach,

Interactionism

This general microsociological approach, also called
the social action approach, claims that order and control
are created 'from the bottom up’. It is based on the idea
that people create and re-create 'society’ on a daily basis
through their daily routines. People constantly, if not
always knowingly, produce and reproduce social order
through their individual and combined behaviour, From
this viewpoint, "society’ is merely a term people use to
explain the limits they place on behaviour. Although
society does not exist physically, it does exist mentally.
People act as though society is a real force having an
effect on them, limiting and controlling their behaviour.
This creates order and stability.

Liberal feminism: afeminist approach which seeks to
bring about equal oppertunities for men and women without
changing the system.

Marxist feminism: a feminist approach which combines
feminism with Mamism to argue that women are exploited by
both capitalism and patriarchy.

Radical feminism: a feminist approach which focuses on
patriarchy as the cause of women’s oppression.
Microsociology: atype of sociology focused on the study of
individuals and small groups.
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To understand how order is maintained, therefore,

we must examine the socio-psychological pro i 5€5
through which sacial groups and a sense of society are
constructed. From this perspective, social life involves a
series of encounters - separate but linked Epiﬁﬂde? that
give the appearance of order and stability; they EN!St for
as long as we act in ways that maintain them. Garfinkel
[1967) demonstrated the weak nature of our be[iefsl
about social order by disrupting people’s daily routines
and observing how upset, confused and angry people
became,

Order is more psychologically desirable than disorder, and
people try to impose order through the meanings given to
behaviour in two ways:

1 Tointeract, people must develop shared definitions
of a situation. In a school classroom, if a teacher
defines the situation as a period of time for teaching,
but her students define it as a time for messing
around and having fun, this will almost certainly
result in disorder.

2 Where meanings are negotiated, they can easily
change. For example, the identities associated with
masculinity and femininity have changed dramatically
over the past 30 years in many countries,

Interactionists argue that to explain human behaviour we
need to study people’s interactions at the micro level -
that is, as they go about their daily lives - because, as
Schutz (1962) argues, ‘subjective mea nings give rise

to an apparently objective social world”. Societies 3 re
constructed through social interaction and this, in turn,
is based on meanings. We live in a complex, symbolic
world in which the meaning of our actions, our choice
of clothes or the language we use is always opento
interpretation. The meaning of something, whether 3
physical object such as a mobile phone or a symbolic
system such as language, is never completely clear

and its meaning can be changed by the social context

inwhich it appears and can be negotiated through
interaction.

ACTIVITY 1.10
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To understand 0 of something, consider two peqpe

change the meaning

ighting: .

fighting fioht occursin the street, we mightinterpret ;.
I :

lfgtenafceptable and call the police. |

a o people were fighting in a boxing ring, rathe,

' a{L;h.f;::appmving we might cheer and encourage g

favoured fighter.

While this example demonstrates that rr;]ealjiHES must
always be interpreted, it also suggests that interaction
is based on shared definitions of a mtuatnlcmd, which
themselves may be the product of negotiation,

Social interaction, therefore, does not simply involve
obeying rules without question, because the meaning
of behaviour can change depending on its social
context. Wrong (1961) criticised what he calls an ‘over-
socialised conception of man’. He rejects the idea that
human behaviour is governed entirely by the effects of
socialisations. For Wrong, people are able to exercise
2 degree of freedom from the influences of their social
environment,

e = -l

Over-socialised conception of man: criticism of the claim

that human bein Bs are simply the product of their socialisation
and that behavioyr tan be understood
external influence.

as merely a response to

Figure 1.13. Could ¢

s0Ciety' ba ; e ;
interaction? Clety’be just a label we give to social
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The idea of labelling demonstrates how interactionists
view society as the product of social interaction.
Labelling theory argues that when we name something,
such as categorising people as ‘male’ or 'female’,

we associate the name with a set of characteristics

that are then used to guide our behaviour. These
characteristics influence our behaviour and attitude to
the named person, cbject or situation. If the meaning
of something is only developed through interaction,
then meanings can change. For example, male and
female social identities have changed over the past

50 years. In Western societies, female identity has
changed dramatically. Previously, a woman was defined
almost exclusively in terms of marriage, motherhood
and caring for others. Today, there is a wider range of
definitions, such as the single career woman, which
reflects changing ideas about equality and perceptions

of women.

Structuration

Concepts of structure and action are both important in
helping us understand the relationship between

society and the individual. Although we are all
individuals, our behavioural choices are influenced,
limited and improved by the framework of rules and
responsibilities (social structures) that surround us. Just
as we cannot imagine a society without individuals, it

is impossible to think about people without referring to
the ways in which their behaviour is structured. Giddens
(1984) developed a perspective called structuration,
which outlined the importance of both structure and
action in considering the relationship between society

and the individual.

Structuration is the idea that as people develop
relationships, the rules they use to guide their behaviours
are formalised into routine ways of behaving towards

each other (practices). Through the huge range of
practices in our lives, a sense of structure develops in

our social world - and this involves rules. This idea is
important because it indicates the way our actions create
behavioural rules and demonstrates how such rules
become externalised (they seem to take on a life of their
own, separate from our individual behaviours). Thus,
although we may show rule-making behaviour, these rules
‘reflect back’ (reflexivity) on our behaviour in ways that
suggest or demand conformity.

Structuration: theory, developed by Giddens, w

that structure and action are equ igmificant i
ability to understand the relationship betw f
and society,
Conformity: behaving in 2 socially acceptable way,
In explaining why some rules are created and accepted

while others are rejected, Giddens uses the idea of social
resources and power relationships. Some rules are
negotioted, friendship, for example, is based on a series
of unwritten and unspoken rules that develop aver time.
Other rules, such as laws governing punishments for
murder, cannot be negotiated; they are simply forced on

individuals by powerful groups.

) ! KEY CONCEPT - STRUCTURE AND HUMAN AGENCY

Is behaviour shaped by wider social forces or is the social
world shaped by the actions of individuals?

ACTIVITY 1.11

Think about the groups to which you belong (such as
family, school or college, work, friends and peers) and

about these questions:

1 How do these groups shape your behaviour?

2 How does your behaviour shape the behaviour of
other people in these groups?

Which groups have the most influence on your behaviour?

Give reasons for your answer.

-

Factors explaining why individuals
conform to social expectations, including

sanctions, social pressure, self-interest and
social exchange

Most of the time, most people conform to social
expectations; social life would not be possible if they
did not. The agencies of socialisation - family, peers,
education, media and religion - also act as agencies of

|

social control. There are also some specialised agencies
of social control, such as the police and the legal system.
Agencies are able to apply pressure to make people act
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;;?—. SOme ways and not others. One way they do this is
rough the use of positive or negative sanctions:

Positive sanctions (rewards) are the pleasant things
We do to make people behave in routine, predictable,
Ways. These range from smiling, through praise and
€ncouragement, to gifts.

Negative sanctiong (punishments) are the reverse.
They include not talking to people if they annoy us,
f.rowns or words of disapproval, fines, taking away
liberty, putting people in prison and the ultimate
negative sanction - killing someone.

Social controls take two basic forms:

1 Formal controls involve written rules, such as laws,
_that 3pply equally to everyone in a society. They also
include non-legal rules that apply to everyone playing
a particular role in an organisation (such as a school or
factory). Sanctions are enforced by agencies of social
control - for example, the police and the legal system.
Formal controls tell everyone within a group exactly
what is and is not acceptable behaviour. Breaking
these rules (deviance) may result in formal sanctions -
such as a fine or imprisonment for breaking the law, or
being sacked for breaking a company’s organisational
rules.

2 Informal controls reward or punish acceptable/
unacceptable behaviour in everyday, settings (such
as the family). These controls do not normally involve
written rules and procedures. Rather, they operate
through informal enforcement mechanisms that
might include ridicule, sarcasm, disapproving looks
or personal violence. Such controls mainly apply to
the regulation of primary relationships and groups.
However, there are exceptions because primary
relationships can occur within secondary groups - a
teacher, for example, may also be a friend or even a
relative. Informal controls also relate to the ‘unofficial
rules’ we create in casual groups. A few of these rules
might be applied generally - for example, unless you
arein a boxing ring, punching someone in the face
is generally regarded as unacceptable. However, the
majority of unofficial rules are specific to a particular
group. Swearing among friends, for example, may
not invite sanction, but swearing at your mother or
father might.

Belonging to a group - and wanting to continue to belong
to it, with the approval of the other group members - is
itself a strong form of social pressure, Ostracism is the

meane Edtjy,
" hatisastrongreason fo sonfarm ot g i
sanctio

or which influences people m, conform Mot
\interest. In order to sUMVive and fiyg N
cociety, Itis necessary t0 et onwith othe,
member 0 o cooperate with others, and we knoy that
We all need o less likely to support those who act i, -
other people ar e of. Individuals therefore confarp,

ieapprow £ : i
ways thef}is Cf-;i cee that it is in their own interests do
bec‘ft:f:zaﬂ ze extended to the idea of social exchang,
50.

This is the view that people give (0 otherg (either Materjy|
tatus or approval) because this creates 3

g;g:;}iﬁp with joint obligations, so that the giver i

|ri|,[e|}r to receive in return. When Iﬁdl‘u!'ld uals are Choﬂ-‘h"ﬂg .

course of action, they weigh up the_r I|kel.y conseu:! uences,

and so are likely to choose one which will result m a

benefit to themselves. This means that they are likely t

conform to social expectations, and to follow the socialyy

approved norms and values.

exclusion of 50

another fact
of the time 15 5E

The mechanisms through whif:h orderis
maintained, including power, ideology, force

and consensus

This section looks further at some of the ways in which
order is maintained in society. We have already considereq
formal and informal social control, and the ways in which
socialisation and nature shape people’s behaviour,

Ideology
Ideologies are sets of beliefs whose ultimate purposeisto
explain something. This might be:

+ the meaning of life (scientific and religious ideologies)
« the nature of family organisation (familial ideologies)

* the superiority/inferiority of selected social groups
(sexist or racist ideologjes)

» how sacieties should be organised and governed
|political ideologies).

The word ‘ideclogy’ is now often used to describe a set of
ideas that is not true, or rather that the person using the
word ‘ideclogy’ believes is not true. Ideclogies involve

a partial or biased account, Ideologies can be used to
explain and approve the social structure and culture,
justifying particular attitudes and behaviours. The term
‘dominant ideology’ refers to the set of ideas which is

mostwidely accepted in a society, usually imposed by a
powerful group.
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KEY SOCIOLOGIST

Louis Althusser (1918-90)

The French philosopher Louis Althusser
revived Marxist thought in the mid
twentieth century, developing ideas
about ideclogy and other Marxist
concepts to apply them to pelitical and
economic changes of the time. He is

C known for the concepts of repressive
and ideclogical state apparatuses and
how the latter interpellate individuals,

Marxists argue that ideclogies have a controlling or
manipulative element: for example, a capitalist-controlled
media directly attempts to influence its audience

by constructing and presenting a version of reality
favourable to the ruling class. The ruling class cantrol the
state, and use state institutions to impose the dominant
ideology. Althusser {1971) referred to these institutions

as ideological state apparatuses; they include the
education system, the family, media and religion. Adorno
and Horkheimer (1944), part of the Marxist Frankfurt
School, argued that ruling-class ideology is passed on
through a culture industry that creates forms of popular
culture - film, magazines, comics, newspapers and so

on - which are consumed uncritically and passively by
the people. By controlling the culture industry, a ruling
class controls the means of mental production - how
people see and think about the social world. The working
class, absorbing this ideclogy, is prevented from realising
what it is really going on; they have what Marxists call
‘false class consciousness’, believing, because they are
repeatedly told this, that the system they live under is

fair and honest, and that their own low position is the
result of their own failure or lack of ability. The reality of
exploitation and oppression is hidden by the ideclogy. If
the working class becomes able to see their real situation
and protest, the ruling class can then call on what
Althusser calls the repressive state apparatus — the police,
armed forces and so on - who can control the working

class by force,

Ideologies are important in the social construction of
reality because they play an overall structural role in
any society. They represent complete systems of belief
enabling events to be located within wider contexts and
related to similar events In this sense, ideologies are
mental maps that tell us not only where we have

tuIﬂir‘lgTr‘--:rrl into subjects by getting them Lo il
ideology and see it as natural and obvious. His best k
works are For Marx and Reading Capital. He suffered fror
depression and a feseling of intellectual failure.
wife, the sociclogist Hélene Rytmann, in 1980 whilke
of depression, was committed 1o a paychiatnc
did very little further writing.

e rrmi
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c hospital and

been - our cultural history - but also where a society

wants to go in terms of economic, political and cultural

development. Ideologies are powerful structuring
agencies because they pull together and make sense of
the various strands of our individual and cultural existence
and give the social world meaning, stability and order.

ACTIVITY 1.12

Suggest an example of an ideology in your society and
| identify some of its related beliefs,
. Assess the extent to which this ideology influences
behaviour in your society.

Power

Power is an important, but often difficult, concept. Dugan
(2003) defines power actively, suggesting that it involves
'the capacity to bring about change'. Lukes (1930, however,
defines power passively, arguing that one definition

involves the power to ‘do nothing’ by making others believe
nothing has to change. Power also has many sources.
Weber (1922) distinguishes between two types:

1 Force or coercive power, where people are forced to
abey under threat of punishment.

2 Consensual power (authority), where people cbey
because they believe it right to do so.

@mﬂﬂ LRI e -

Force: also referred to as coercion - using intimidation and
threats to persuade someone to do something they do not
want to do.

Power: the ability to make others do what you want, even
against their will.
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The second type, authority, can be further broken up:

* Charismatic power involves people obeying because
they trust the person issuing a command.

* Traditional power is based on custom and practice -
the way things have always been done.

* Rational/legal power expresses the idea that people
€xpect commands to be obeyed because their position
In an authority structure gives them the right to
demand control.

Power also has a number of dimensions. We can define
power in terms of decision-making. It involves:

* the ability to make decisions - teachers, for example,
can decide what their students do in the classroom

* Preventing others making decisions - a teacher can
stop their students doing things they might like to do
(such as gazing out of the window)

« removing decision-making from the agenda - the
ability to ‘do nothing’ because others are convinced
that no decision has to be made.

Those with power can impose their interests and their
definition of reality on others. In doing so, they can bring
about order and stability.

However, Foucault (1983) argued that power in modern
societies is different from power in past societies
because it is opaque, or ‘difficult to see'. People are
unaware of the power that other individuals or groups
such as governments have over them. This has occurred
because the way people think about and experience
power in everyday life has changed. In the past, social
control was mainly based on coercive power in a range
of ways, from a king or queen exercising supreme power
to prison systems that maintained total control over the
body. In modern societies, Foucault claimed, power is
exercised in increasingly subtle modes ways, such as
technological surveillance - both ‘from above’, such

as closed circuit television (CCTV) being used to film
people, and ‘from below’ - for example, how someone’s
use of a smartphone can be used to gather information

about them.

surveillance: when people or places are watched over
carefully; a way of controlling behaviour.

f rtherarguea:tharknowiedge about the sogjq
Foucault 'Jh |anguage we use to express such kny, tileq
world and the (s of belief systems that control ber ‘.i%:ﬁ
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- :’:;jaeyiitdeas about roles, values and norms on the
ever
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Although realit

) ial construction of reality takes
T‘i:g:z:?: 23,;3:;;:5;5, take a walk around your ,
?Chﬂd or college and record the different ways ycru
classify the people you meet. For gappie.you il
probably meet some or all of the following classes of
people: strangers, acquainta nces!pEﬁPiE b S
but don't really know very well), friends, close friends,
best friends. There will, of course, be other categories to

discover.
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O

Reflection: How does this classification affect your
behaviour towards the people you encounter?

Consensus
The functionalist view is that order is maintained through
a consensus, a general agreement on a set of values.
This is not seen as being imposed from above by a ruling
class, as in Marxist theory, but rather the outcome of the
majority accepting it. Those in authority have the power
to punish those who break the consensus (for example,
by committing a crime) but they will have the support

of society in doing this. The punishing of criminals
reinforces the boundaries of the value system; it

actually strengthens it, be reminding everyone of which
behaviours are not tolerated. The consensus is also
reinforced by collective rituals, when the members of the
society join together to confirm their acceptance of the
consensus; this may be through religious ceremonies,
or the use of symbols such as flags or singing a national
anthem. The consensus can change over time. If opinio"
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changes within a society, then rules and laws will change
to reflect this. In this way, the society is able to remain
stable despite change.

[ THINKLIKEA SOCIoL0GISTIN|

Most of the time, most school students conform to
most of the school rules. Make a list of reasons why
they do this. Then imagine you are a head teacher and
want to have even greater conformity - what would
you do?

How sociologists explain deviance and
non-conformity, including reference

to subcultures, under-socialisation,
marginalisation, cultural deprivation and
social resistance

Subcultures

Within complex societies, there will be more than one
single value system. There will be groups which have
different values - subcultures. In Western societies, some
sociologists have argued that working-class subcultures
are very different from the wider culture. Some of the
features of working-class subcultures have been seen as
being (Miller 1962):

= trouble: willingness to accept that life involves conflict
and to get involved in fights

« toughness: demonstrating ‘maleness’ through physical
strength, drinking, etc.

» smartness: status among peers involves dressing as
well as possible

+ excitement: as work is repetitive, fun and enjoyment
are highly valued

« fate: believing there is little that can be done to
influence their lives

» autonomy: dislike of authority - of anyone trying to tell
them what to do.

Miller (1962) suggested that these are normal features of
working-class subculture that bring young working class
males into conflict with wider society. Their choices of
leisure activities lead to involvement in gangs and conflict
with authority in the form of the police, so the behaviours
of these young men seems to be an example of
non-conformity. But the working-class youths are in fact

couforrn;ng at their subcultural values - in that sense, they
are not deviant,

QOther groups of young people have formed distinctive
subcultures based on particular styles. These are
considered in the section on resistance.

Under-socialisation

Another explanation for deviance is that socialisation
has been partial or unsuccessful (under-socialisation).
During primary socialisation, individuals internalise the
norms and values of their family and then of the wider
society. There will not always be complete agreement
between the family’s values and those of wider society,
an individual may be socialised in a family where some
deviance is tolerated or approved (even criminals have
families). Alternatively, the family may fail to socialise
a child adequately, perhaps through lack of care or
inability to devote time. The child may not completely
internalise moral values (learning the difference
between right and wrong), or may not develop the
ability to judge what behaviour is appropriate in
different situations.

Marginalisation

Some individuals and groups are pushed to the fringes of
society, both economically and politically. In the UK, the
term ‘marginalisation’ has been applied particularly to
working-class youth in inner city areas. These areas lack
resources and facilities; the schools may not be good and
there are few job opportunities. The concerns of young
people have not been taken seriously by the authorities:
they have no politicians to speak on their behalf. With high
rates of unemployment, they can feel they have no future.
This weakens the hold of the dominant value system or
ideology over them, because they do not feel that society
is doing anything for them. They may develop subcultures
that express resistance, or turn to forms of deviance such
as drug taking or minor crimes.

(18 KETTERMS oot v o o R

Non-conformity: when a person acts in ways that go against
the norms and values of society.

Under-socialisation: when the process of socialisation is
incomplete orinadequate,

Marginalisation: the pushing of an individual or group to the
edge of a group or society, denying them an active voice and
identity.
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Cultural deprivation

Afurther argument suggests that some groups in society
lack the attitudes and values which would allow them

to be successful, for example by obtaining qualifications
and being upwardly socially mobile; for example, the
working class. Having a different set of values from those
that are dominant places such groups at a disadvantage.
Forexample, to succeed in education, it helps to be able
Lo take a long term view, working hard and postponing
leisure; that is, to defer gratification. Children whose family
background has socialised them into thinking and acting
like this stand a better chance of success. Children from
working:-class backgrounds are more likely to have been
socialised into preferring immediate gratification and
are thus less likely to have such attitudes. They can be
said to be culturally deprived as this can lead to under-
achievement at school and limitation of their prospects.

Resistance

Resistance is associated with conflict views of society,
because it assumes a dominant group within society
whose power can be resisted. Neo-Marxists have
suggested that where relatively powerless groups lack

an understanding of the capitalist system but are aware
and resentful of their disadvantaged position within

it, they can respond with deviant behaviour which
expresses their anger. This cannot become a revolution
that will bring down the ruling class and capitalism, and
is arguably a form of showing anger which can strengthen
the system. This is used to explain the deviant behaviour
of youth subcultures. Young people are relatively free to
resist - they are less likely to have long-term financial
commitments, families to support or jobs they might lose,
So they are a relatively weak point where resistance to the
dominant ideology can be expressed. Young people face
problems they can temporarily solve through rejecting
the dominant values of society (which may seem to have
rejected the young people) through their choice of style,
appearance and behaviour. Neo-Marxists have studied
various youth subcultures, such as mods and skinheads,
and attempted to show that the deviant style and
behaviour are in fact forms of resistance. One criticism of
this explanation is that it would probably not be accepted
by the young people themselves - it assumes that the
sociologist knows the underlying reasons for behavigyr
that the people involved are unaware of. This is an gyer-
deterministic view that undervalues the meanings that
people attach to their actions.

.....
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Goth: Identity, Style and Subculture

By Paul Hodkinson
Oxford, Berg (2002)
This is an ethnographic study of a distinctive subculture
which emerged from post-punk styles in the 1980s.
The Goth style involves the sombre and macabre, with
black dominant in clothing but Hodkinson shows that
this does not mean a glocmy outlook on life. He was
a participant himself in the Goth scene and describes
his role as a ‘critical insider’. He shows that for many
Goths, being a Goth was a very important part of their
identity, with some describing it as being like belonging
to a tribe. For many of them, taking part in subcultural
events (such as specialist Goth club and pub nights, and
annual festivals) were major activities that led to them
socialising more with Goths than non-Goths. Goths
were often geographically dispersed but links with other
Goths and with the subculture were strong through
use of specialist Goth shops and media. Qverall, the
r ?S?M_h shows how subcultures continue to provide
dPLStlnqu alternatives to mainstream culture despite
:u‘ggpgitggzdern clgim that ‘pick 'n’ mix’ styles with litte
F'Mmeaning have replaced subcultures.
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social identities that fix them within particular cultures
and societies,

i
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Socialidentity: collective or group identities applied to
important roles. Cultures classily, group and give meaning to
broad identities, such as male or fermnale, that define how ‘men’
and ‘women' are generally expected to behave.

Class identities

Social class can be difficult to define, but Crompton (2003)
suggests that occupation is a good general measure that
can allow us to define simple class groupings, such as
working, middle and upper class. Occupation can also

suggest ways in which class identities develop out of
different work-related experiences.

Working class

Traditional working-class identities are fixed (or centred)
around manual work and the manufacturing industry, A
further dimension to class identity came from the largely
urban and close communities within which the traditional
working class lived. Here, people of a similar class,
occupation and general social outlook had their cultural
beliefs continually reinforced through personal experience
and socialisation: the ‘working-class Self’ could be
contrasted with the ‘middie-/upper-class Other’. In such
circumstances, class identity was built not just around
what people were or believed themselves to be, but

also around what they were not. More recently, however,
Crompton has suggested changes to the nature of work:

= adeclinein traditional manufacturing industries

» arise of service industries such as banking, computing
and a range of lesser-status service jobs.

This has led to the emergence of a new working class.
Goldthorpe et al. (1968) argued that this section of the
working class developed new forms of identity:

» privatised or home-centred

» instrumental: work was a means to anend - the
creation of a comfortable home and family life - rather
than an end in itself.

In terms of general class identity, however, Devine (1992)
suggested that there were still important differences

between the new working class and the middle classes.
The former, for example, retained a strong sense of 'being
working class’.

Middle class

Middle-class identities are constructed around a range of
occupational identities. These include:

« professionals such as doctors, whose identity
combines high levels of educational achievement with
personal autonomy (freedom of action) and decision-
making

»  managers involved in the day-to-day running of private
and public companies - an identity, Brooks (2006)
suggests, that combines career progression, decision-
making, power and control over others and the
organisation of work routines

+ intellectuals, such as university lecturers, who reflect
an academic identity dealing with knowledge and
information services

* consultants focused on selling knowledge, information
and skills across both national and global markets

* routine service workers (such as shop assistants), who
represent an expanding identity group situated at the
bottom of the middle-class hierarchy; they may have
lower earnings and levels of skill than some higher
working-class occupations, but they qualify as middle
class on the basis of their non-manual work and, in the
case of occupations such as nursing, higher levels of

social status (a significant factor in all types of middle-
class identity).

Upper class
Upper-class identities are based on two major groupings:

*+ Thelanded aristocracy is a relatively small group
whose traditional source of power is its historic
ownership of land and its political connections to the
monarchy. In the past, this made it the most significant
section of society. Over the course of the 20th century,
the economic power and influence of the aristocracy
may have declined, but there remains a significant
upper-class section of society.

*» The business elite now represents a major section of
the upper class - one characterised by great income
and wealth based on ownership of significant national,
international and global companies.
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Self and

<ealey (2007) note that:

™ ol

<1% of the UK's total wealth is owned by thewenlEy
10, o 1 ;

1% of its population.

70 of the nation’s wealth is owned by the least
wealthy 5nog.

N India, a similar pattern of income equality emerges:

The top 10% of wage-earners earn 12 times more than
the bottom 1094,

* 92%ofIndia’s 1.2 billion population live on around
31.25 a day.

r‘?” a global scale, Davies et al. (2008) note that the world's
richest 19 own 409 of the total global wealth. Of this 1%,
60% live in just two countries: the USA and Japan.

. Describe three cultural practices in your society that are
commonly used to identify class distinctions.
Compare these three cultural practices, Which would be

% the most appropriate for sociological research, and why?

Gender identities

Connell et al. (1987) argued that we are not born a

‘man’ or a ‘woman", we become 'men’ and ‘women’
through the social construction of gender identities. In
other words, while biological sex refers to the physical
Characteristics that cause people to be labelled male or
female, gender refers to the social characteristics given to
each sex. Lips (1993) argued that differences in male and
female identities do not occur naturally from biological
differences. Gender identities differ historically and cross-
culturally, which means that they are both learnt and
relative. Connell (1995) suggested that there are two forms
of dominant gender identities:

1 Hegemonic masculinity, where ‘traditional’ forms of
masculinity are based on a variety of physical and mental
characteristics. For example, men are encouraged to
adopt a particular body shape that, ideally, emphasises
physical strength. Mental characteristics include ideas
about men as leaders, providers, being unemotional,
rational, calm, cool and so on,

2 Emphasised femininity relates to the idea that female

identities were traditionally defined by how they
could accommodate the interests and needs of men,
The dominant identity was one that matched and
complemented hegemonic masculinity. Women were

. essentially passive, Emotion iy k
regdl®® "\ irywas expressed in the serye D,‘Es.
whose Iq:uﬂﬁi calls this ‘complicit Feminin;l ‘.Dthara
“”Che;:[ i defined by male needs ang dﬂsam; :
pecau .

tities o ;

monic masculinity is dommam_} s

ist, Schauer (2004) suggests (y, , .~ Natj,

NS fgimw i
In

Male iden
Although *‘_E‘B‘;
linities
frgf:‘lfs.uaf masculinity: =
subordinaté maSC“!'n't'_els g gEIf‘lE'raily Seen a¢
. u b of masculinity, parhcularlﬂwmﬁ
lesser \nable of unwilling to perform hE“E:'E‘-:an .
Wth:aurt?nity. such as those with physical ¢ is.abilitrlc
Zuamersive masculinities involve an altername %
masculinity that chalFEr'lgES and undermines
hegemonic masculinity. An example here ht b
erious student’ who wo_rks _hard eft S'I:IthG[ ra
being part of 2 §ang thatis disruptive in clasg
Complicit masculinities refer to newly feminisag
masculinities such as the ‘new man’; men whg
paid work with their share of unpaid housewory and
childcare, taking on aspects of the traditiong feminin.
role, This type of masculinity sees women as equals
and occurs, Connell (1995) argued, because ‘agwwe_
have become more powerful, male identities have
begun to change.

T.I-|E
ther th,

co mhim

Figure 1.14: Hoy

of
h . does this behaviour challenge notion®
egemonic Masculinity?
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* Marginalised masculinities refer to men who feel they
have been “pushed to the margins’ of family life due to
long-term unemployment, for example; they no longer
feel able to perform what they see as the traditional
masculine roles of money earner and family provider.
Willott and Griffin (1996) noted this type of masculinity
developing among the long-term unemployed working
class as traditional beliefs about ‘the good family man’
providing for wife and kids clashed with an inability
to provide for their partner and children as traditional
working-class occupations disappeared.

Young Masculinities

By Stephen Frosh and Ann Phoenix, Basingstoke,
Palgrave (2002)

The researchers used individual and facus Eroup
interviews to gain an insight into how boys aged 11to 14
{younger than in most research of this kind) in schools

in London, United Kingdom, negotiated their gender
identities,

Although there is a popular stereotype of teenage boys
being unable or unwilling to talk, especially about
emotions, this was not the case in these interviews. It
was found that it was important for the boys that they
were seen as different from girls and separate from
things assaciated with feminism, There was pressure to
be *hard’, shown by success in sports, casual attitudes
to school work and swearing, Football was important

for masculinity; boys were expected to talk about
football,

Looking good was important too, but played down
because caring about appearance was seen as ferninine,
Some boys put up a 'front’ of masculinity with other boys
but were willing to discard this in one to one interviews
orwhen arcund girls. The boys did not want girls as
friends, although they recognised they would be able to
talk about emations more with girls.

Many boys worked continucusly on re-establishing their
masculinity. Overall this research shows the importance

of ideas about masculinity for boys' identities, and how
attitudes are formed at quite an early age.

Question: Can you recognise any of these aspects of

college?

kmascm?nity and masculine behaviour in your school or

Female identities

Ann Oakley (1972) suggested that female identities
were shaped in childhood. Girls and boys are socialised

differently, into gendered roles that involve pendered
identities. This happens in several ways. Girls and boys
are treated differently by their parents, dressed in different
clothes, are given different toys to play with and so on.
Oakley suggested four main ways in which children are
socialised into gender roles:

By manipulation: for example, by stressing the
importance of appearance for girls and of being brave
or strong for boys.

By canalisation: channelling children's time and
attention onto different activities, such as the girl

helping her mother cook while the boy plays sport with
his father.

« By verbal appellation: how children are spoken to:
for example, telling a girl she is pretty reinforces the
idea that attractiveness in females is important.

» By different activities: what children see their parents
and others doing leads to ideas about what is

appropriate for each sex, for example that cooking and
cleaning are for women.

According to Oakley, there are three main forms of
feminine identity in contemparary societies:

1 Contingent femininities are framed and shaped by
male beliefs, behaviours and demands:

+ Normalised identities, for example, involve

women learning to play a secondary role to men -
as mothers, girlfriends, partners and the like.
Chambers et al. (2003) argue that such identities
continually struggle with the problem of ‘producing
a femininity that will secure male approval’,
Sexualised identities are made through male eyes
and fantasies. In these types of identity, women are
sexual objects that exist for male gratification.

2 Assertive identities reflect the changing position

of women in many societies. They involve women
breaking free from traditional ideas about femininity,
but not completely setting themselves apart from men.
Froyum (2005) suggests that assertive femininities

are adopted to ‘resist male power without actually
threatening to overthrow such power’. Different types
of assertive identity include;

‘Girl power" identities: Hollows (2000) suggests that
these emphasise ‘sex as fun’ and the importance of
female friendship. These identities represent a way
of ‘coping with masculinity’, but older women are
excluded from this identity.
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Modernised femininities that relate to a SUE :'gle
older age group. These locate new-found text of
etanomic and cultural power within the ETn reisa
Family relationships. The assertive aspect ne it
desire for personal freedom and ERDFE‘-‘S':“'_G” ] and
McRobbie (1996) termed ‘individualism, l'l'?"?”.‘fh.n
the entitlement to sexual self-expression T
the context of traditional gender relationships.

Ageing temininities, which assert the right of

elderly women tg pe fashionable, active and
sexual beings,

3 Autonomous femininities, which involve competition
with men, on female terms. Evans (2006), for example,
Points to a female individualism as part of a 'new
gender regime that frees women from traditional
Constraints', such as pPregnancy and childcare.
Autonomous women are likely to be:

* highly educated
*  Successfuyl

professional middle class
Career-focussed.
They also tend 1o formn
attachments, These m
o involve childrer

-

on-committal heterosexual
ay involve marriage but are unlikely

Ethnic identities

When thinking about eth
two things in mingd-

1

nic identities, it ig helpful to keep

Ethnicity is not the same thing as race. As Ossorig

(2003) argues, ‘the simple biolagical nation of race
15Wrong’ - there is ng solid scientific evidence of
genetically different ‘racis| groups’,

2 Avoid thinking about ethnicity in terms of ‘minorities!,
The Center for Social Welfare Research (1999) stated:
‘For all of us, identity is in some sense ‘ethnic’ in that
we have diverse OMIgins ... related to how we are
Perceived and treated by others '

Ethnicity, therefore, ref

€rs to a combinatig
diﬁerences, in areas sy

nof culty ral
ch as:

* religion

family structures
* beliefs

*  values

*  norms.

t ethnic identities ¢,
ests tha
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. - 1I—“:ID
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and social
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country of birth qng the sense of a common
i All
Eeoigrlaﬂhac ]3211:3”"5 that contribute to unique ¢
. “adl:iIz:; t?wr;tdistinguish one ethnic group from aNothe,
ﬂ}Z:ied histories and experiences asa defining Sensa o
. ?dentitr.f aswith victims of slavery in the case gf Black
I[:aribberan and African ide:flt_ities or the Naz hf}h:,,mugt
in the case of Jewish identities
» religious beliefs, celebrations and traditions that

connect people on the basis of shared cultyrg
practices, such as common forms of worship,

identiw i buij

L “.LI ral

Unlike racial identities, ethnic ide ntitj

€5 Can be Negotiateg
Their nature and meaning can change becayse of
external and internal factors. External factors might

include contact with other ternal factors
might be a clash of ideas and experiences between

different age, class or gender groups within g particular
ethnic group, For this

Cultures: in

dress, food ang Crafts,
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Broup’s sense of identity.

Mportant aspect of
e defined in relation to
UCting a sense of difference,
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Another way in which ethnic identities can be imposed in life, especially initiation into adulthood. In many

relates to how minority identities can be defined by traditional African societies. for example, there are three
majority ethnicities in terms of their ‘Otherness” how main stages in men's lives - as children, warriors and
‘They' are different from ‘Us’. While this relationship elders. Boys of roughly the same age are initiated into
strengthens both majority and minority ethnic identities, adulthood and become adults at the same time. The
it can also result in minority ethnicities being portrayed as initiation may involve instruction in traditions and lore, and
a threat in two main ways: adult responsibilities, and an ordeal or test of strength.
+ cultural, where minority beliefs and practices are set Industrial societies, in contrast, usually place a great
up as challenges to a particular way of life emphasis on age in terms of years. Some rights and
+ physical, where in countries such as Britain and the responsibilities are only given to individuals when they
USA, following the 11 September 2001 World Trade reach a certain age.

Center attacks, the media framed and referenced this

: : Status in industrial societies is closely based on
threat in terms of ‘Muslims’ and ‘terrarism’.

occupation and income. Children are usually unable to
work and are therefore dependent on adults. Older people

ACTIVITY 1.15 _ | may be prevented from working and so are often on low

income, which means they may have less status than
pse the internet, and other forms of media, to find : African elders, who may be just as infirm, but are usually
images of different class, gender and ethnic identities.
In small groups, take it in turns to present your |
representations to one another. Explain clearly what Members of an age group who share a common
the various elements of the image say about the social experience of growing up at the same point in history
identity of the individual, or individuals, represented, . are an age cohort. They grow up and grow old together
. Also, assess how far the image matches what you see as experiencing the same significant events. This means that

hegochleality whatever differences of gender and ethnicity there may .

seen as sources of knowledge and experience.

| Combine your findings, and those of other groups,and -~ | 1, everyone born in a certain year will belong to the same

; s;:;?li :t them in the form of a poster suitable for wall f age cohort throughout their lives; they will, for example,

ot y be leaving school and, later, entering retirement at around
the same age.

Age Identities
On one level age is simply a matter of how many years
someone has been alive, but sociologists are interested in

}ji433'tls;£!_..._.__ TISERS =

the meanings attached to age. Age is a social construction, Age cohort: The group of people who move together from
. ; one age to the next.

which means that what it means to be young, or old, or

any age, depends on the society at the time.

In Western cultures, age is worked out by counting from Older people

the year of birth to the current time or until death occurs.
Age is considered to be very important; it is the basis on
which individuals are able to do certain things, or are
prevented from doing other things.

In many societies older people are respected and
appreciated for the guidance based on experience that
they can offer to the community. Elders, for example, can
be sources of wisdom and can help to solve disputes.

In many traditional societies, in contrast, people may This aspect of old age has been less obvious in modern
not know how old they are. Chronological age may not industrial societies where communities and extended
be recognised, or may be considered unimportant. The families are often weaker. Based on the idea that we
passing of time may be measured, not by dates, but now live in a ‘global village’, a group called The Elders,
by important events, or the passing of seasons. More first brought together by Nelson Mandela in 2007, offers
important is the age set people belong to - the group its collective wisdom to help solve some of the world's
of people with whom they go through important stages problems and to inspire younger people to act on them.
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Figure 1.15. The Elders

Mare v

'Old azz?iile SUrVive into old age than used to be the case.

a hugé age :'”DdErn mc;lustrim societies now cavers such

‘think . g qaﬂgll? Ehat It I"'IEIS b@[@me'.rn.-idely a{ICE‘[}[EIj to
arit as bl."_‘lf'lg sU b":‘r'vldE'd

65 to 74: the young elderly
* 75t084:the old elderly
* 85 and over: the very elderly

Thi : :
IS helps us recognise that there can be big differences
within the Category of ‘old age".

One important role of many older people is as
_E.I‘Elnclparenta. Or even great-grandparents. In modern
industrial societies, more people today know their
grandparents than was the case in the past.

‘Whilst an average woman of the mid-18th century could
expect to die twelve years before her last grandchild was
born, a woman of the 1970s could expect to live twenty

five years after the birth of her last grandchild.” (Anderson,

1985, page 70).

Because there has been a trend in many developed
countries for people having children later in life, it may
become normal for peaple to become a grandparent

in their eighties if they have had children late and their
children do too. There is a very wide variation in the ages
at which people become grandparents, from their late
thirties to advanced old age, which leads to variations in
the role and identity of a grandparent.

Better health at a later age has led to many older
peaple being able to play an active role in family life

as grandparents. Rather than being seen as a burden,
needing to be financially supported and cared for by
their adult children, many grandparents are able to play a

positive part by, for example:

"“

g financially, especially if they g st

f{]ﬂ“iblﬁin
working
ing after
looking |
{
pﬂli‘”ts' bﬂth Wior
laying @ partin b
o =

dren .
purturing and emotional suppart

|tural traditions alive, pag.:
their grandchildren

soung grandchildren, eSPecially Weh
T

f

grandchil
providing
. helpingto ke?p cu

stories and wisdom to

hile some grandparents live Clcrg? to thg;r chidies a
r:'l 1T; families and help outon e_s da||.3,.r bam_s forh ,npl”ti
E;Eing the role of an unpaid childminder if bogh - A

i 1 x..l'l:'_-,n
asingle-parentare working) many live too fa, - ts
or |
their children for this-

Both parents and childrep, tengy
lead full lives and time with grandchildren may b, mz
planned and may involve specific activities, B

The role of clder people in fﬁ”"]“'i_’S j‘_i explored furthe,
in the section on age and family life in Chapter 3

g On

The family.

Children _
The way in which childhood is socially constructed hye

according to historical research, changed completalyin the
last 500 years. Philippe Aries (1962) has gone so far ag 14
argue that childhood in the modern sense did not exjst i,
the Middle Ages. Children were not seen as different frg,
adults: they wore the same clothes, worked alongside
adults and shared the same recreations. The invention qf
the printing press, and the growth of formal educ ation,
created a new separate world of childhood. Today whole
professions {educational psychologists, paediatricians,
teachers, child psychiatrists, etc} are based on the
assumption that children are not yet fully developed people,
that they are vulnerable, and need protection and guidance
Aries says this idea of childhood is a modern invention, or
‘social construction’

One of the most striking aspects of a child's identity is that
itis defined in relation to adults, Adults have authority
over children and children are largely dependent on
adults. Children have to obey their parents and their
teachers, and may be physically punished if they do not
obey. Hood-Williams (1990) argues that there are three
types of adult control of children

* Space: children are required to stay within spaces;
they May be told to play in the house, or allowed to 82
a certain distance from home. Children in traditional
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societies often have greater freedom to roam over a
wider area; in Western societies, concern over safety,
related to both traffic, or danger from other people,
sometimes known as ‘stranger danger’, means that
children are watched over more and kept closer

to home.

» Time: parents often control children’s time, such as
when they must go to bed, or how long they spend on
homework and watching television. Children have to
go to school for set hours. Adults also decide whether a
child is old enough for particular activities or privileges.

» Bodies: what children wear, their hair style and the
ways they sit, walk, run etc. are all controlled by adults.

Children have ways of resisting adult authority. Children
can ‘act up’; that is behave as if they were adults, perhaps
by smoking or swearing. Children often look for ways to
give the impression that they are older than they really are.
They can also sometimes ‘act down’, acting younger than
they are in order to get some of the concessions given to
the very young,. Both forms of resistance can be seen as

being about children trying to escape from being seen as
children,

Part of the idea of childhood in the twentieth centu ry was
that it was a period of happiness and innocence in which
children were, or at least should be, free of adult worries.
Neil Postman (1994) argued that childhood changed again
with the growth of television, computers and videos.
These mean that children are exposed to the adult world
earlier - they cannot be kept innocent of the adult world

of sex, violence and so on. Postman cites increases in
crime by children, and the tendency for children to dress
and behave more like adults. Since Postman first raised
these concerns, the growth of the internet, and the
relative ease with which ‘adult’ images and content can be
accessed, has probably shortened the period of childhood
innocence for many children.

Teenagers

The idea of a youth, or teenager, is a relatively modern
one. It was only in Western societies in the second half of
the 20th century that people of this age were thought of

as a distinctive category. Growing affluence by the 1950s
meant that teenagers had money to spend and industries,
such as popular music and fashion, developed to meet the
demands of this new market. There was concern that the
emergence of this new group meant a ‘generation gap’,
with teenagers and people of their parents’ generation

ha't:ing few shared interests, little in common and different
opinions,

Functionalists like Eisenstadt view the teenage years as

a difficult period because they involve status anxiety -
industrial societies emphasise achieved, not ascribed
statuses, and, therefore, young people feel pressure to
achieve. One response is to rely on the peer-group; they
are after all people who are going through the same
problems and anxieties. Young people therefore tended
to share norms and values, even to form a youth culture,
but Eisenstadt saw this as functional since it helped
people through the transition to adult life. Some breaking
of norms, even if teenagers got into trouble with the
authorities, was seen as a testing of the boundaries of
acceptable behaviour as young people sought to establish
their status and identity.

This view came into question with the development
from the 1950s anwards of youth subcultures which were
seen as rejecting, or rebelling, against the dominant
culture’s values. Neo-Marxists developed the idea

of working-class youth subcultures as resistance to
capitalism. Young people were able to rebel because
they were less held back than adults by responsibilities.
These youth subcultures were marked by rejection of
mainstream society’s norms and values; for example,
the music and clothing was often designed to provoke a
negative reaction from authority, or from older people in
general. A good example of this is the punk style of the
mid 1970s.

How social class, gender, ethnicity and
age identities may be changing due to
globalisation, increased choice and the
creation of new/hybrid identities

Some sociologists, such as postmodernists, believe
that the old certainties of identity are giving way to
new uncertainties. Identities until fairly recently were
considered to be stable and fixed. For most people,
important aspects of their identity were outside their
control and decided by birth; for example, being born
with a fixed gender identity into a particular social
class, in a society where gender and class were decisive
influences on identity. Until very recently, identities
were clear, relatively fixed and certain in terms of what
is expected by others. For example, people had a clear
idea about what it means to be ‘a man’ or ‘awoman’
because there are relatively few choices available to
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them in haw these

Categories are defined, or in how
Lo live

45 Ssomeone belonging to one sex. The social
rules governing how to be voung or old, male or female,
UpPper-class o working-class were clear, consistent and
firmly enforceq. This has begun 10 change, at least for

People in more highly developed societies. Reasons for
this include:

Globalisation: Akea
of globail econom;
Opened up sociat
new and different

¥ social change is the development
C and cultural influences, which have
€5, communities and individuals to
experiences, behaviours and ideas.
Inthe UK, for example, people eat food from the USA,
India and Thailand, wear clothes from China and listen
to music from Koreg, They have imported a range of
Cultural ideas, styles and fashions from around the
Blobe. This cultural trend has resulted in broken up

Ifragmented} identities and has increased the choices
availahle.

* Increased thoice: M
choice. On one leva
Can buy - a far grea

any people now have much greater
L, this is simply about what they

ter range of goods are available
and often affordable, Thi has led to society being

based on consumerism, The choices people make
have Consequences beyond simply satisfying needs
OF Owning something - they have become a way of
impressing on others who and what you are. One way
of expressing cultyral dentity, therefore, is through a
display of wealth that emphasises an individual’s social
status and position, More Eenerally, consumption is
linked to identity because jt represents a ‘background
Presentation’ of the self, What we buy, how we dress
and where, and how, we spend our leisyre time all
réveal something about who and what we are,

New and hybrid identities

In the globalised world, there are So many ways to express
identities that it is ng longer passible to suppart, sustain
and control simple, centred social identities, As a result,
the rules governing the correct way to play out these
identities ('real men don't Cry’,"a woman's place is in the
home') are relaxed, as people develop the freedom to

both invent, and adapt, identities to their Personal tastes
and styles.

One outcome of this change is that ident
decentred; people are less certain about
If there are many ways to be ‘middle-clas
is the ‘right’ way? Identity categories are

ities become
how to beh ave.
s, which

also more
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Figure 1.16: How does the idea of choice produce
uncertainty?

Peaple are still socialised into a variety of roles, valueg
and norms, but social identities no longer set Certain
standards of belief and behaviour. Rather, indivig uals
shape their lives through the development of personal
identities that are always unique in some way, shape or
farm. While individual development (or personal n arrative)
is influenced by others, it is in not determ ined by these
relationships, Whereas, for structuralist so Ciologists,
socialisation contrals the beh aviour of the individual,
interactionists believe that socialisation covers 3 range
of possibilities, Every time ney choices are added, the
pattern of socialisation changes. Eventually, even tiny
changes to an individual's life can have a significant
Outcome, This explains how, and why, those socialised in

the same family, in apparently very similar ways, develop
different ady|t Personalities,

. the new’, in the sense of something not
Previously seen gr ¢

One, and ‘the newly different’, in the

e :

;arr:iz: ; thangmg how we relate to existing experiences.
on (2002 Suggests that iq entity construction
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in postmodern sacieties is ‘something that involves
assembling, or piecing together a sense of identity from
many changing options’. Each individual creates their
identity through their consumption choices and practices
- something shown by the difference between shopping at
a market stall in a small village and a vast mall situated on
the edge of town, or the even wider range available online.
The market stall presents a narrow range of goods from
which to choose, as was the case with identities in the
past. Shopping malls present people with the freedom to
browse huge spaces filled with a wide range of consumer
goods - where they 'shop for identities’. The online
shopper no longer needs to go to the mall.

ACTIVITY 1.16 i

Assess the extent to which your social identity is shaped
by the things that you own.

L

Reflection: What other factors influence your social
identity? Ask other students for their views. Would you
change your own views based on what they've said?

Why/Why not?

t KEY CONCEPT=SOCIALCHANGE AND DEVELOPMENT

How do the changes explained here help us understand the
transition from ‘modern’ to ‘postmodern’ societies?

of surveillance. These can lead to a defensive reassertion
of national identity (for example, against immugrants)
to minority ethnic groups ic

Identities have been decentred, Hall's is a strong
argument for pestmodern ideas about identity. This has
been criticised for not recognising that older sources o

identity, such as social class, are still important.

Question: List the different aspects of your identity -
gender, ethnic group, age group and so on. Are there

‘The Question of Identity’
By Stuart Hall. In Hall, S., Held, D. and McGrew, T. (eds),
Modernity and Its Futures Cambridge, Polity {1992)

Stuart Hall suggests in this essay that we have now

reached a third historical stage in the development of

ideas about identity, the stage of the postmodern subject.
During the period of the Enlightenment subject (16th

to 18th centuries in Europe), it was thought that each
person had a unique individual and indivisible identity.
Then, during the 15th century, the sociological subject,
seeing the individual citizen as enmeshed in a network

of relationships with the modern state developed. Now,
however, identities are increasingly fragmented, people
no longer have a single, unified idea of who they are and
can have several possibly conflicting identities. Hall relates
this change to globalisation, the rise of new social

important than others?

movements, i-"lf;lllfl'ili_" ferminism and identit y lJ':'.-ll Cs, and

their countries of origin, and 1o new and hybrid identities.

situations where one, or more, of these are more, or less,

|

|
\

Changing class identities

Peele (2004) argues that recent global economic changes

have resulted in ‘a blurring of traditional class identities’ We

can see this in cultural changes in taste and consumption.

In particular, a joining up of working-class and middle-class
tastes makes it increasingly difficult to define class identity

clearly. Clear boundary lines between working-, middle- and
upper-class identities have changed dramatically, although

they have not disappeared completely.

Savape (2007) argues that, although people still use

class categories as a source of identity, the meaning
of these categories has changed. Greater emphasis is
placed on individual, rather than collective, experiences;

this undermines the importance of class, which is by its

nature collective. As a result, working-class identities, in
particular, have become more varied. Class identity is
becoming increasingly fluid - based on someone’s ability

to choose who they are or who they want to be.

Figure 1.17: What are the elements of working- and middle-
class taste cultures in the 21st century?
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. Le Roux B Friedman, 5., Miles, A.
"EW Model of Social Class: Findings from the

at Britig, Class Survey Experiment”. Sociology.
voluma 47 Number 2

aum Tar ¥ 3y
22007058 (a

Y r1'_||._-:,:_‘-|:'{.;,,hl_-_‘
2013) ‘A n

BBC Gre

iiable at hepy wwiw.bbe.co.uk/news/uk-
Clessed | January 2018
The larpe

EEEl evar survey of the British Class system,

With responses from maora than 160 000 respondents,
combined Conventional ways of measuring social

On income ang QrCupation with data on
Cultura Capital. For Example, the survey
bout leisyre activities, and interests and tastes
"N Music ang food, and asq who respondents knew,
reflecting changes in thinking abaut social class. The
research demonst rated the existence of an elite clearly
Separate from the middle-class, Overall the researchers
SUEBested thap there were now seven classes, reflecting
the social Polarisation of British society and growing
f’aE”"-EﬁlﬂTiDﬂ, Especially in the midd|e layers of society.
The lowest cjass is described as the precariat, to indicate
'S precarious position N society. its members scare
lowly on a| forms of capital, live in old industrial areas
and have high leyels of insecurity, The emergence of this
Class has been seean as & worrying development in British
S0Ciety,
Question: Why are leisure activities, and interests and
tastes in music ang food, and also wheo respondents
knew’ a new development in researching and thinking

about class? How important do You think they are?

clasg Daseq
s0cial ang
asked a

/

Changing gender identities
Benyon (2002)

argues that contemporary global societies

are experiencing a crisis of masculine identity caused by a

combination of:

* long-term unemployment

* theloss of traditional male employment in
manufacturing industries

* lower educational achievement relative to girls
+ therise of iemaie-iriendiy service industries,

Male identities once focused on traditional ideas such
as providing for a family, but this is no longer the cace
for all. Marginalised masculinities Cannot demonstrate

traditional male qualities because they no longer Control

 resources On Which such masc,j,
the E{Uﬂﬂ'mjiaif' identity Crisis i_ials resulted jp, g
based. THiS ﬂ.] gerated mascu‘linitylthat “F_la t"ri:‘ig
of forms oi_ema fi;rrm'-‘ of male ide_n_mg,.-, Ret“butiue

. gnall o ge[batktradiliona| masclllin;t
r]Ii;i.il.zirecl’ peers. Typical bEha.UiC'LJrg y
king, fighting aru:_i romﬁ”ﬂlng o,
ae bosea on ari [c{eal'SEd Versiny Dfn.
Jinity. This identity is: !

Tr
.f.llul".l,a3

from their ,emaS_n
include heavy e

These behaviours
traditional mascu

firmly patriarcha[

. h

csive, bot - )
288" itional, in the sense of rejecting COmplicit
DPpERiE =

physically and verbally

) inities
masculiniti ) ) i
. to ‘reclaim masculinjg,
ianal - it seeks - asan
reclamation
identity.
hese types of masculinity, reacting against SDCia[‘:haﬁge
T ESbe <een. for example, in violence against WOmen oe
Cd :

sexuz| minorities.

Feminine identities are also changing as ideas thOLIt
gender equality are more accepted globally, T.hIS i
more women to move away from the l'.‘OI"I"-"‘EI"ItIOﬂai
feminine role based on the home and fa mily, and take g
new work-based identities. Some work-based ide“tities.
such as that of domestic servant, are stj|| strongly linkeg
to the feminine role. Globalisation has led to Many
women from developing countries migrating to work as
domestic servants, nannies and similar roles, sendin
remittances (money) to their families. This has led tq

a 'care deficit’ as children are raised by grandparents
or others, while the mother caras for another family's
children abroad. There has also been anincrease in the
number of women working in the global sex trade, often
due to trafficking, carrying out a conventiona fotnale

role of provider of Sexual services in a newly globalised
industry.

Changing ethnic identities

Globalisation, ang the associated movement of people
around the world, mean, that Mmany societies are more

ethnically mixed than inthe past, This happens through
two main Processes:

L

immigration, where
meet

Cultura globalis
85 the iriternet,
increa singly ex

different ethnic groups physically

ation, where, throy gh agencies such
ethnic cultures ang identities are
POsed to different cultural influences.
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This can lead to established identities gradually

changing, by constantly drawing on new influences and
re-establishing old identities in the face of new challenges.
White English youth identities have, for example, included
aspects of other cultures relating to:

» music, such as rock, pop, rap and hip-hop
- food, such as hamburgers, Asian cuisine and German
beer

= language, especially slang terms associated with youth
cultures and subcultures

+ clothing that includes jeans and T-shirts.

These processes can also lead to a mixing of distinctive
ethnic styles to produce new and unique identities, This
mixing tends to take place on the margins of identity,
involving the combination of specific features of ethnic

identities rather than a complete change. Examples
include things such as:

+ Food: Indian, Chinese and Italian cuisine, for example,
have become a key part of British culture, often with
subtle changes that give them a unique ‘British’
identity twist.

» Clothing, where the American style of jeans and
T-shirts has been added into a variety of global ethnic
identities,

* Music, such as Bhangra, which displays cross-over
styles to produce unique musical mixtures and genres,

Changing age identities
Age identities are also changing in response to social
changes linked to globalisation and increased choice.

Older people

For many older people in developed countries, there

are greater opportunities in later life than existed for
previous generations. Pensions, better health care,

and other developments, mean more years of active

life after retirement. Pensions, in particular, have given
older people financial power they did not often have in
the past - this spending power is known in the UK as the
‘grey pound’, and has led to a range of industries and
services aimed at older people. For example, some types
of holidays such as cruises are aimed mainly at people in
this age group. Some older people have also adopted new
technology, often as a way of staying in contact (via social
media) with relatives who live far away.

At the same time, rising life expectancy and lower birth
rates mean that the populations of developed countries
are ageing - the averape age is going u

k| o e
I n, 50 that olde

people represent a growing proportion of the total

population. This is referred to as the ageing population,
Although older people are healthier and maore active than
many in the past, the last few years of life are still for many

people marked by declining health and a growing reliance
on care and support. This is likely to be provided by a
combination of family and state.

Some older people take up new challenges and continue
to contribute to family and community life in many ways.
However, concern about the cost to governments of
pensions has led to recent increases in the age at which
people can retire, so that working life is being extended
beyond the previous expected retirement age. This means
that some people who in the past would have retired

are still working and contributing to the economy by, for
example, paying taxes and this is changing perceptions
about when old age begins.

Young people and children

There are fewer children in most developed countries as a
result of falling birth and fertility rates. As a consequence,
children are highly valued and societies have become
more child-centred. As with older people, a growing range
of industries and services are aimed at children, and allow
them the possibility of making consumer choices that
contribute to shaping their identities.

In developing countries, the age profile of populations is
very different, with far more children and young people.
In Africa, 77% of the population is under 35 - a total of
around 770 million people. Many of these young people
have, or will soon have, access to social media via mobile
phones and will have greater choices for shaping their
identities. They will be more aware of lifestyles and

living standards in the developed world. Without strong
economic growth, it is likely that many young African

people will aspire to migrate to developed countries to
improve their life chances.

Social changes have led to the period of adolescence
being extended. In developed countries in the mid-20th

century, it was common for people to start full-time work

in the mid to late teenage years and to marry in their
early twenties. In most developed countries, the period
of compulsory education has been extended, while at

the same time many more young people go into higher
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edlucatlon. such as studying for a degree at a university.
Thj; means that young people tend to be dependent on
.rheur parents for longer, with more living at home until well
into adulthoed, so they do nat gain independence until
they ar_e older than previous generations were, In some
Ir:our:tr:es. this situation has been added to by a lack of
jobs "?f younger people and by the rising cost of rentin

or buying accommodation, which pushes young peo Eg
toward staying in their parents’ home, These trfn?js hF;fe

also pushed up

and at which they

class, gender,

inequality affects di

KEY CONCEPT - IHEQU&LW\’MD OPFOD

How do these different

the ages at which pgople first get Marfiog
have their first child.

RTUNITY

elements of social identity (social
ethnicity and age) help us understand how
fferent sections of society?
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e

Exam-style questions and sample answers have been written by the authors. References 1,
assessment and/or assessment preparation are the publisher’s interpretation of the sylla, .

requirements and may not fully reflect the approach of Cambridge Assessment Internation |

Educalion. C,irnbndgu intarnational recarmmends that teachers consider |_J5i”E arange of

teaching and learning resources in preparing learners for assessment, based on their iR

professional judgement of their students’ needs.

Exam-style questions

Choose one set of questions to answer in the time available.

Setl
1 ‘Fixed gender roles are important for making societies stable,

a Explain this view.
b Using sociological material, give one argument against this view,

2 Evﬂfudl‘e [.I'IE' view ll'l-n,:l‘i L'.lfl‘.cv:i id entities are no Iﬂﬁg(_:-r a5 ir‘npurtan[ as th'E}"
used to be.

Set2
1 ‘Globalisation is changing gendered identities’

a Explain this view.
b Using sociological material, give one argument against this view.

2 Evaluate the view that nature is more important than nurture in shaping human

behaviour,

Set3
1 ‘Globalisation is giving people greater chaice over their identities’

a Explain this view.
b Using sociological material, give one argument against this view.

2 Evaluate the view that families are the most important influence on an
individual's identity.

Set 4
a Explain this view.

b Using sociological material, give one argument against this view.

2 Evaluate the view that age identities are changing.

1 ‘Natureis more important than nurture in explaining human behaviour’.

[1q)
(8]

[26]

[10]
[6]

[26]

[10]
[6]

[26]

[10]
[6]
[26]
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Sample answer and activity

Setl
1 Fixed gender roles are important for making societies stable.
a Explain this view. [10]

You should make at least two clear and developed points in your answer.
Here is an example of a developed point:

The viewthat the familiy (s the most important agency of social control is based on
] ) , :
(s

the fact that socialisation within the _ﬁ’{mffja when a child S very young (s the most
impertant stage of seeialisation, referved toas prima ry socialisation. This (s when
the child, at an impressionable age, learns and internalises the main norms and
valwes &f_fhf:'i‘-wfzf-f%f Frem their parents and others in theirimmediate f‘l”i"f{_’;f'
Parents areimportant in this becanse of the strong bond with theirchildren. This
includesiearning the limits of acceptable behaviowr, and so socialisation al<o (s
bound to invelve social control. This | earning is dene ina variety of informal ways,
intlnding imitation fwhen the chita toples the behaviowrof a parent, who (s acr‘frzj; asa
role model), comments and smiles Eﬁj« parents that rﬁﬁﬂﬁ:ﬂﬁ approved behaviowr.

Point 1: Notice that this answer has already included a number of key sociological terms,
such as primary socialisation, internalises, social control and imitation. It is important to

demonstrate your sociological knowledge and understa nding by using key terms whenever
possible,

Point 2: This point could be improved by including some sociological theary. In this case,
functionalism is the obvious choice, but both Marxists and feminists would have different
views on the norms and values transmitted during primary socialisation. This opens up
possibilities analysis and evaluation.

ACTIVITY 1.17

Now continue this answer by writing about the sanctions that can be used within families,
Be sure to include a range of sanctions, and to explain why these may be successful in
ensuring children conform to the norms and values of their family and of wider society.
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